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FOREWORD

The Ministry of Education and Sports, through the National Curriculum Development Centre
(NCDQ), aligned the Advanced Level Curriculum with the competency-based Lower Secondary
Curriculum (LSC) to ensure a smooth learner transition from lower secondary to advanced level.

The two-year aligned Advanced Secondary Curriculum adopted learner-centered approaches,
inquiry-based, and discovery methods. The learning outcomes give the learner hands-on
experiences in real-life situations while being cognizant of different learner abilities and learning
styles. The syllabus focuses on assessment for learning with emphasis on criterion-referenced
assessment. It further provides learners with the opportunity to enhance the 21st-century skills
and values that were acquired at the lower secondary level.

This Arabic language syllabus promotes learner’s application of the knowledge of Arabic
language and cultural awareness to solve the problems in their communities in terms of
business, work, education, leisure, travel, tourism, hospitality and diplomatic relations in and
outside our country. It promotes acquisition of Higher-order Thinking Skills (HOTS) such as
inquiry, creativity and innovation, decision-making, critical thinking and problem solving. It calls
for use of learner-centred pedagogies with hands-on experience by the learners in real-life
situations, while acknowledging different learners'abilities and learning styles.

As the Minister responsible for education, | endorse this syllabus as the official document for
teaching and learning Arabic at the Advanced Level of secondary education in Uganda.

) —
Hon. Janet Kataaha Museveni
First Lady and Minister of Education & Sports
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The Advanced Secondary Curriculum has been aligned with the Lower Secondary competency-
based model for ease of progression of learners from the Lower to Advanced Secondary Level.
The alignment is a result of the analysis of the Advanced Level Curriculum published in 2013, to
determine whether the content is:

i) appropriate,

i) high pitched or overload,

i) covered at lower secondary,

iv) obsolete or

v) repeated in different topics and redundant.

The results from the curriculum analysis revealed that there were overlaps of concepts with
what was covered at the Lower Secondary, as well as concepts within different topics of the
same subject. In addition, a number of syllabuses had content that is no longer necessary for
today’s contemporary society and the 21st century.

1.1 Changes to the Curriculum

The alignment of the A -Level Curriculum to that of the Lower Secondary led to changes in the
pedagogies of learning from a knowledge- and objective-based, to an integrated and learner-
centred competency-based approach. The adapted syllabus, therefore, is a result of rationalising,
integrating, and merging content with overlaps and similar skills, dropping topics that had been
studied at Lower Secondary, or are no longer critical and relevant for the current learning needs,
while upgrading those that were of low competencies to match with the advanced level. The
programme planner details the learning progression derived from the learning outcomes. The
detailed syllabus section unfolds the learning experiences with corresponding assessment
strategies.

This Arabic syllabus is part of the Advanced Secondary Curriculum. The teacher is encouraged
to read the whole syllabus before planning your teaching programme, since many topics have
been merged, upgraded, or removed. While aligning this syllabus, efforts were made to ensure
a smooth progression of concepts from the Lower Secondary Level, adapting topics and
content with familiar features that are of value to the learner and society. In addition, the
process of developing this syllabus document removed what was considered obsolete, high
pitched as well as content overlaps and overloads..
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1.2 Classroom Based Assessment

This syllabus requires classroom learning to be experiential, through the suggested learning
activities for the acquisition of the learning outcomes. This is the gist of a learner-centred and
activity-based approach to learning, which emphasises the acquisition of required
competencies. Formative assessment in Arabic Language will focus on the acquisition of
knowledge and skills, through performance of the learning activities. The learning activities
sprout from the learning outcomes, which are evidenced by acquiring and demonstrating the
application of the desired skills, to show that learning has taken place. The sample assessment
strategies have been provided to guide the teacher on classroom-based assessment. The
teacher can develop more assessment strategies based on the same principles of observation,
conversation, and product, for the acquisition of the desired knowledge, skills, values, and
attitudes. (See detailed syllabus)

1.3 Learners with Special Educational Needs (SEN)

The Adapted A-level Curriculum is designed to empower all learners, including those with
Special Educational Needs (SEN), to reach their full potential and contribute meaningfully to the
nation. By incorporating inclusive strategies, the curriculum ensures equitable access to high-
quality learning opportunities, while maintaining high academic standards. It emphasises
creating an inclusive learning environment that supports the diverse needs of learners with SEN,
enabling them to succeed alongside their peers.
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1.4 Generic Skills

Generic skills are embedded within all subjects and are essential for learning and workforce
readiness. These skills enable learners to engage with the entire curriculum effectively and
prepare them for lifelong learning. These skills equip learners with the ability to adapt to change
and navigate life’s challenges in the 21st century.

The key generic skills include:

ooooooooooo
.

Critical thinking and problem-solving

i) Planning and carrying out investigations

ii) Sorting and analysing information

ii) Identifying problems and proposing solutions

iv) Predicting outcomes and making reasoned decisions
v) Evaluating different solutions

i) Working effectively in diverse teams

ii) Interacting effectively with others

i) Taking responsibility for own learning

iv) Working independently with persistence
v) Managing goals and time

Creativity and Innovation

i) Using imaginations to explore possibilities

i) Working with others to generate ideas

iii) Suggesting and developing new solutions

iv) Experimenting with innovative alternatives

v) Looking for patterns and making generalisation

" Communication
i) Listening attentively and with comprehension
i) Talking confidently and explaining ideas/opinions clearly
iii) Reading accurately and fluently
iv) Writing and presenting information coherently
v) Using a range of media to communicate ideas

Mathematical Computation

i) Using numbers and measurements accurately

i) Interpreting and interrogating mathematical data
iii) Using mathematics to justify and support decisions

.

.
.
.
3
.
.
.
3
.
3

;" Information and Communication Technology (ICT) Proficiency
i) Using technology to create, manipulate and process information
ii) Using technology to collaborate, communicate and refine work

Diversity and Multicultural Skills

i) Appreciate cultural diversity

ii) Respectfully responding to people of all cultures
iii) Respecting positive cultural practices

iv) Appreciating ethnicity as a cradle for creativity and innovation

www.ncdc.go.ug
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1.5 Cross-cutting Issues

These are issues which young people need to learn about, and are not confined to a particular
subject, but are studied across subjects. They help learners to develop an understanding of the
connections between the subjects and the complexities of life as a whole. They are:

i) environmental awareness,

i) health awareness,

ii) life skills,

iv) mixed abilities and involvement,
v) socio-economic challenges and
vi) citizenship and patriotism

These are a concern to all humankind irrespective of their areas of specialty. They are infused
in the different learning outcomes of the different subjects.

1.6 Values

The curriculum is based on a clear set of values. These values underpin the whole curriculum
and the work of schools. Learners need to base themselves on these values as citizens of Uganda.
These values are derived from the Uganda National Ethics and Values Policy of 2013. They are:

i) respect for humanity and environment,

i) honesty, uphold and defend the truth at all times,
i) justice and dealing with others,

iv)  hard work for self-reliance,

v) integrity; moral uprightness and sound character,
vi)  creativity and innovation,

vii)  social responsibility,

viii) social harmony,

iX) national unity,

x)  national consciousness and patriotism.

These are not taught directly in lessons, nor are they assessed by pen and paper. However, they
are incorporated in some learning outcomes and are developed as learners progress.

1.7 ICT Integration

The use of ICT tools in teaching and learning while implementing this Adapted Curriculum is
highly encouraged. Use of technology in teaching and learning is essential for the
implementation of any Competency-based Curriculum because they encourage high levels of
learner engagement, creativity, and lifelong learning. Teachers are encouraged to use ICT tools
to generate interactive content, such as digital simulations and videos that will bring abstract
topics to life. Blended learning methodologies can be used with ICT platforms such as Google
Classroom, Zoom, Microsoft Teams, or Google Docs to enhance collaboration and deliver
customised feedback. Using ICT for teaching and learning will not only enhance the learning
experience, but will also provide learners with critical digital skills for the twenty-first century.
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Utilise language learning apps and software to provide additional practice and reinforcement.
Apps like Duolingo, Memorise, and Rosetta Stone can be helpful. Provide access to online
resources, such as language learning websites, podcasts, and YouTube channels, for
supplementary learning. ICT teachers should endeavour to assist other subject teachers in
making the ICT integration process a reality. The table below shows a sample of suggested ICT
tools that may be applied to given tasks.

Sample Task in the Syllabus
Fieldwork

Locate places on a map

Presentation in class

Search for keywords and meanings

Make drawing/graphics

Roleplay, narrations

Demonstrations

Analyse and present data

Group discussions

Search for extra reading materials
Writing equations and formulae

Carry out academic search/research

Collaborate with others across the
world

1.8 Projects

Suggested ICT Tool
Use of cameras to take photos and record videos

Use digital maps such as Google Maps or an equivalent
application.

Use presentation applications or online presentation tools
like Canva

Use an online dictionary or search online

Use drawing tools like Draw.io or publishing software/Word
processor

Use audio and video recordings

Use audio/video recordings, models, simulations, or virtual
labs

Use spreadsheet software or any other analytics tools

Mind mapping software

Download files from the Internet from academic Databases
Use equation editors like MathType

Use the Internet, Al models, and other academic

"

applications like “Encarta’, “Britannica’, etc.

Form learning networks with blogs, social media, emails, and
videoconferencing tools like Zoom, MS Teams, Webex,
Google Meet or any other networking application.

Projects and Project-based Learning are part and parcel of learning in the 215t Century. A number
of projects have been integrated in the syllabus for different topics. These are but samples. You
are encouraged to develop more projects with your learners that can easily be linked to what is
happening in your local environment. While doing this, make effort to keep aligned to the
learning outcomes of the topic you are teaching. Assign projects that require students to
research and present on topics related to Arabic culture, history, or current events.
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1.9 The Aims of Secondary Education

The aims of secondary education in Uganda are to:

)

Vi)

Vii)

Xi)

instill and promote national unity, an understanding of the social and civic
responsibilities, strong love and care for others and respect for public property, as well
as an appreciation of international relations and beneficial international co-operation;

promote an appreciation and understanding of the cultural heritage of Uganda, including
its languages;

impart and promote a sense of self discipline, ethical and spiritual values, personal and
collective responsibility and initiative;

enable individuals to acquire and develop knowledge and an understanding of
emerging needs of society and the economy;

provide up-dated and comprehensive knowledge in theoretical and practical aspects of
innovative production, modern management methods in the field of commerce and
industry and their application in the context of socio-economic development of
Uganda;

enable individuals to develop basic scientific, technological, technical, agricultural and
commercial skills required for self-employment;

enable individuals to develop personal skills of problem-solving, information gathering
and interpretation, independent reading and writing, self-improvement through
learning and development of social, physical and leadership skills such as are obtained
through games, sports, societies and clubs;

lay the foundation for further education;

enable the individual to apply acquired skills in solving problems of community, and
to develop a strong sense of constructive and beneficial belonging to that community;

instill positive attitudes towards productive work and strong respect for the dignity of
labour and those who engage in productive labour activities; and

develop a positive attitude towards learning as a lifelong process.

1.10 Aims of the Advanced Secondary Curriculum

To adopt a Competency-based Learning Approach.

To develop a holistic education for personal and national development based on clear
shared values.

To develop key skills which are essential to work and life-long learning.

To adopt an integrated approach to learning that develops the ability of learners to apply
learning.

To improve on assessments by incorporating School-based Assessment into End of
Cycle Assessment.
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vi)  Toemphasise learners’participation through engagement with the community.
vii)  To prepare them for further education

1.11 The Rationale for Teaching Arabic Language at A-level

The Advanced level curriculum of Arabic Language enables learners develop capacity to:

i) communicate with people in neighbouring countries and around the world,

i) understand the culture and traditions of their own and other countries,

i) appreciate the richness of diversity in the world,

iv) widen horizons, opportunities,

V) raise aspirations and enable young people to become global citizens,

vi) improve their proficiency in Arabic Language to help the nation extend its
participation in the global economy and

vii) learn Arabic language, provide a wider communication base and increase their job
opportunities beyond the borders.

1.12 Subject Overview

Overarching competences to achieve include:

i) Language proficiency: Enhance learners’abilities to communicate effectively in
Arabic grammar, morphology, and composition.

i) Literary appreciation: Introduce learners to significant works of Arabic literature from
various historical periods, to cultivate a deep appreciation for the literary arts.

iii) Critical thinking: Develop learners’skills in comprehension, summary, and translation,
enabling them to critically engage with texts and articulate their insights.

iv) Cultural awareness: Provide a thorough understanding of the cultural and historical
contexts of Arabic literature, highlighting the contributions of key figures and
movements.

The areas of study have been re-organised within the syllabus to come up with the adapted
version. The subject areas of study are:

i) Grammar, morphology, and composition: which focuses on the foundational
elements of Arabic language, including the study of declinable and indeclinable
nouns, verbs, inflections, and the application of morphological rules.

i) Comprehension, summary, and translation: Emphasing the development of
reading comprehension skills, the ability to summarise texts, and the principles of
translation.

Arabic Literature: Covers the major eras of Arabic literature from the pre-Islamic period to the
modern era, exploring both prose and poetry.
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1.13 Time Allocation

Learners shall be engaged for eight (8) periods of 40 minutes each week from Senior Five to
Senior Six.

1.14 Suggested Approaches to Teaching Arabic Language

Teaching Arabic at Advanced Level involves building on foundational skills and focusing on more
complex language structures and practical communication. Here are some suggested strategies:

Language Skills Development

Reading and writing: Introduce more complex texts, such as short stories, articles, and essays.
Encourage learners to write simple, longer paragraphs on familiar topics.

Listening and speaking: Use audio and video materials such as; news clips, interviews, and podcasts
to improve listening comprehension. Engage learners in discussions, debates, and presentations to
enhance speaking skills.

Grammar and Vocabulary

Grammar: Teach intermediate grammar structures, such as verb conjugations, tenses, and sentence
structures. With a focus on the use of prepositions and relative clauses.

Vocabulary: Expand vocabulary related to everyday life, work, and social situations. Use thematic units
such as; health, education, and travel to introduce new words and phrases.

Cultural Context

Cultural immersion: Continue to integrate cultural elements into lessons. Teach about Arabic literature,
music, traditions, and social norms.

Authentic materials: Use authentic materials such as; newspapers, magazines, and television to expose
learners to real-life language use and cultural nuances.

Interactive and Communicative Approach

Communicative activities: Focus on communicative activities that encourage interaction and
practical language use. These include role-playing, group discussions, and language games.

Assessment and Feedback

Regular assessments: Conduct regular assessments to monitor progress and identify areas for
improvement. This can be done by use of quizzes, tests, and oral exams.

Feedback and support: Provide constructive feedback and support to help learners improve. Offer
one-on-one tutoring or study groups for additional assistance.
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1.15 Programme Planner

Class/Term

Senior Five

Term 1

Senior Five

Term 2

Topic

Grammar (s>l

Morphology
(o all)

#

Comprehension

LUl

Sub-Topic

N

2.2

2.3

3.1

3.2

The Five Verbs

(Aasadd) Jlai))

Al-Af'al Wal-Huruf Al-Nasikhah
(Banlill Gag all s JlailY)
Kaana, and inna, wa-akhuwaatuhah

(W&l sals ol «oS)

-and Al )2l Appeals (Al-Nidaa-u
Articles, ) - &awy) is'tighathah
Circumstances and Rules of Appeal
-and Al elall - a5 s (Hurdf Al-Nidaae
ALY Is'tighathah

Adverb of Manner: Al-Hal

Jall
Exclamation\ Al-ta'ajjub
(el
Application of Morphology
s pall ale gudai (Alswarf)
Morphological Patterns
AN A yeal) o) 3 Y1

(Al-au'zén Al-Swar'fiyyah)
Derivatives of the Roots (Mush'taggat Al-
Af'al)
Jady) ciliisia
Written Comprehension
(Almutwala’'h) Aalaall

Parts of Comprehension

Periods

04

08

08

06

06

08

06

04



Senior Five
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el ¢ 3ol
Composition 4.1 Introduction to Composition
<Ly LY (e dadia (Alinsha’)
4.2 Rules of Writing an Essay
L) ac) g8
Arabic Literature | 5.1 Introduction to Arabic Literature
el ) oAl Gl e dadia
" 5.2 The Six Eras of Arabic Literature
o)) GBI AL ) seanll e dadia
Prose (Uil 6.2 aila o calladl e o
u)&l\} BJM\
6.3 JUaY1 5 Sl
Idioms and Proverbs
;eS;]\
;Lﬁ‘)..d\ adlA e cﬂ)Ld\ B -
A;SM c\}.ﬂ\ );] -
SETNIYUE- (RSN
Bl
- JiaYl
b JS J588 e candad -
)LA.'Lm c\); -
swdadsanle -
b esill el -
Poetry 7.1 (‘Al-Khansa) sluial)
# 72 (Ka'b bin Zuhair) s o =S
PRRRE (Al-Buh'turi) s_isdll
, |74 (Sl L) s daal
(Ahmad Shaugqi)

Summary 8.1 Introduction to Summary

04

04

08

08

08

08
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Term 3 oaulil)
Translation
Zaa i)
Poetry |l

il

. ) rammar Il
Senior Six Gra a

Term 1

(s~

8.2

8.3

9.2

9.3

i lill e dadda
Textual Analysis

oadlil) ¢l glad

Summary Application

oadlill g
Introduction to Translation
daa il (salse

Types of Translation
Laa il g1 53l
Methods of Translation
e il 35k
¢Luidll (Al-Khansa')
%) o 2=S8(Ka'b bin Zuhair)
sl (Al-Buh'turi)
(Slall V) 85 daal

(Ahmad Shaug;i)
Emphasis (Al-Tawkid)S 53
‘u:‘ﬂ\) A gl 5 t‘}-"i °
(dasalls
AWl sl byl e
il
Sl gsaa e
Conditional Articles (Adawaat Al-sharut)
Loyl @l gl
Lol e
Lol e il il e
Ame il Lals b s ) g0l

Exceptions (Al-is'tithing)

LY

06

08

08

08

08

06
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The Abbasid Era

G»:Lud\ )»Aa.“
Prose il
Senior Six Translation
daa yill
Term 2

12.1

13.1

14.1

ARABIC LANGUAGE SYLLABUS

WY S e
kY] &\}1\ °
iwdl @l el VS o

(8 daaiiaall <l 5!
LY

Prophet Muhammad

(PBUH)

alugade dl Lasas o
A Lea Jgal)) alsall 3o @
(plos 4o
Caliph Uth'man Bin Affan

Sle op olade 48l
UQZ\.AS;

Caliph Umar Bin Khattab
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adia (Y Jaall olas
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oAl Cp dll ae
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Y 8 jala ai I jala o dl) e Al

(e pasall Gan i i @
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b) analyse the themes

Q)

of leadership,
honour, and social
values; and purposes
of the prose by xe
adla op bl gnd 52
sl gl

analyse the
rhetorical aspects
e =3l in the
prose of —lhall xe
aila cpand asalYl 5
sl to enhance
the overall
communicative and
sociocultural
competency. (u,s,v,a)

d) explain JGeY! s aSall
(idioms and

a)

ARABIC LANGUAGE SYLLABUS

and role-play the characters of
Abdul Mutwalib bin Hashim
and Dhu al-Isba’ al-Adwani.
In small groups, learners
discuss selected excerpts
from prose works of Abdul
Mutwalib bin Hashim and
Dhu al-Isba’ al-Adwani.

In groups, learners create a
character profile poster,
summarising the
characteristics, significance,
and contributions of these
figures to Arabic literature and
culture.

In groups, learners prepare
dialogues and scenes that
reflect the character of
leadership and honour.

In an organised role-play
session, learners assume the
roles of Abdul Mutwalib bin
Hashim and Dhu al-Isba" al-
Adwani.

In groups, learners analyse
rhetorical aspects in each
excerpt from the selected
prose excerpts of Abdul
Mutwalib bin Hashim and
Dhu al-Isba" al-Adwani, such as
metaphors, similes, imagery,
repetition, and parallelism.
In groups, learners create a
detailed analysis chart
highlighting the rhetorical
techniques and explaining
their effects on the prose.

They present their findings to the
class.

C) Ingroups, learners write
brief notes explaining how
rhetoric devices enhance
communication skills.

In groups, learners use a library

or ICT to collect a range of

a) Converse with learners to

assess their ability to analyse
and articulate the characters'
leadership qualities and
honour. Provide timely
feedback on their analytical
depth and clarity of expression.

b)Observe learners as they take

part in the role-play, and assess
their ability to depict the
characters of the authors.

a) Converse with learners to

assess their ability to analyse
the rhetorical aspects in the
prose of Abdul Mutwalib bin
Hashim and Dhu al-Isba’ al-
Adwani focusing on the ability
to identify and explain their
significance. Provide timely
feedback on their analytical
depth and clarity of expression.

b) Assess learners’ ability to

demonstrate the significance of
rhetoric devices in the prose of
Abdul Mutwalib bin Hashim
and Dhu al-Isba" al-Adwani.

a) Assess learners'ability to

explain idioms and apply them




ADVANCED SECONDARY CURRICULUM

Senior FiveTerm 1

Duration: 48 Periods

Topic 1. Grammar ( ~)

Competency: The learner masters fundamental grammar and structures in Arabic, constructs
sentences while avoiding common grammatical errors to confidently apply essential rules.

elaal) Cind ae Jeaadl el e yal) A2l 8 2l ) il g ae) 8 ) salaiall () 140 gula gall BoLESY)
A8 LY 2o ) ) gudail (Aailal) 4 el

Regular verb (gl J2dl)) and irregular verb (Jixall J2ill)

The Five Verbs (‘uedll (Y1) (4 periods)

Learning Suggested Learning Activities Sample Assessment Strategies

Outcomes

The learner should

be able to:

a) analyse how a) Ingroups, learners conjugate the = a) Converse with learners as they
the five verbs five verbs in different conjugate the five verbs in
(Al-af'al Al- grammatical situations ( ¢ad )l different grammatical situations;
Kham'sah) cuaill «a 3all). They create a table as you look out for accurate and
duadl) JladY are showing the conjugations for meaningful sentences.
conjugated each pronoun in the three b) Observe learners as they role
under different moods. play using the five verbs. Look
grammatical b) They construct sentences using out for correct grammar and
situations, such the five verbs in different coherence.
as &l (Al- grammatical moods, write c) Evaluate the ability of learners to
raf'u), a3 (Al- sentences that demonstrate the use the five verbs in various
jazm) and cuail) use of the five verbs in the grammatical contexts; focusing
(Al-naswib). (u, indicative, jussive, and on:

5) subjunctive moods.
c) Ingroups, learners participate in i) correct conjugation,

role-play activities where they
use the five verbs in various
grammatical contexts. For
example, they might give
commands using the jussive
mood or express wishes using
the subjunctive mood.

ii) expression and
i) iii. fluency.




b) apply the rules
of conjugation
of the five verbs
(Ost=a Yaf'alun,
o8 Taf'aldn,
OS2y Yafalan,
o =8 Taf'aldn,
o= Taf'alin) in
different
grammatical
contexts,
demonstrate
the ability to
conjugate
these verbs in
sentences. (U, s)

c) analysethe
changes that
the five verbs
undergo in
different
contexts,
enhance the
overall
communicative
and
sociocultural
competency.

(U,s,v,a)

a)

b)

Q)

a)

b)

@)

ARABIC LANGUAGE SYLLABUS

In groups, learners create a table
to conjugate the five verbs in
different grammatical situations
(coaill o 3all cad 1)) The table
should include columns for each
verb and rows for the three
moods.

In groups, learners construct
sentences using the five verbs in
different grammatical moods.
They write at least three
sentences for each of the moods
(ol o) cad )l

In groups, learners participate in
role-play activities where they
use the five verbs in various
grammatical contexts. They
create dialogues that involve
giving commands (jussive
mood), expressing wishes
(subjunctive mood), and making
statements (indicative mood).

In groups, learners analyse the
changes in the five verbs (¢ slx&
Yaf'alin, ¢t Taf allin, oed
Yaf'aldn, oMaii Taf'aldn, oulads
Taf'alin) in different grammatical
contexts.

In groups, learners create a
comparison chart that illustrates
the conjugation of the five verbs
in various grammatical moods
(coaill ol cad ),

Learners write a reflective essay
on the grammatical intricacies of
the Arabic language, focusing on
the changes the five verbs
undergo and the impact of
these changes on effective
communication. The essay
should discuss the linguistic
structure and its importance in
conveying precise meaning.

a)

a)

Converse with learners as they
conjugate the five verbs in
different grammatical situations
(il 32l <ad )ll) Focusing on
accurate use of pronoun suffixes
and clear presentation.

observe learners as they
construct sentences using the
five verbs in different
grammatical contexts focusing
on:

i) creativity,
i) collaboration and
i) critical thinking.

Evaluate the ability of learners to
use the five verbs in various
grammatical contexts; with a
focus on:

i) correct conjugation,

ii) expression,

i) fluency and

iv) iv. grammatical accuracy.

Converse with learners as they
illustrate the conjugation of the
five verbs in various
grammatical situations looking
out for accuracy and clarity.
Observe learners’ability to
analyse the changes in the five
verbs in different grammatical
contexts. Looking out for
creativity and collaboration.
Evaluate learners’ability to write
a reflective essay using the five
verbs while focusing on
meaningful sentences.




ADVANCED SECONDARY CURRICULUM

Altering Particles and Verbs (33l G5 ) s JlxdY))

Learning Outcomes
The learner should be able
to:

a) analyse the effect of
Ll sal s ol 5 S
(Kana, Inna, and their
sisters) in a sentence,
their grammatical
roles and how they
alter sentence
structure and
meaning. (U, s)

b) use &lsals o) «Sin
sentences and
demonstrate their
ability to apply these
grammatical
structures in various
contexts. (U, s)

a)

a)

Suggested Learning Activities

In groups, learners transform
given nominal sentences by
adding ¢S (Kana), ¢! (Inna), or
their sisters. This activity
involves changing the
grammiatical structure and
understanding the resulting
shifts in meaning.

In groups, learners analyse
sentences containing Kana,
Inna, and their sisters,
discussing the changes in
grammatical roles and the
impact on sentence meaning.
In groups, learners create a
comparison chart showing the
effects of Kana, Inna, and their
sisters on sentence structure.
The chart should include
examples of sentences before
and after applying these
elements, highlighting the
changes in grammatical roles
and meaning.

In groups, learners construct
sentences using U\ (Kana), !
(Inna), or their sisters in various
contexts. They write sentences
that demonstrate the correct
application of these
grammatical structures.

In groups, learners participate
in role-play activities where
they use Wil sals of «)SKana,
Inna, and their sisters in
dialogues. They create and

enact scenarios that require the

use of these grammatical
structures to convey specific
meanings or emphases.

(8 Periods)

Sample Assessment Strategies

a)

d)

b)

Interact with learners as they
illustrate the effects of «\S
Ll 3l 5 o) 5in sentences.
Focus on accuracy and
clarity.

Observe learners analyse
sentences containing Kana,
Inna, and their sisters.
Observe their ability to
explain the impact on the
meaning as you look out for:

i) collaboration,
ii) creativity and
i) critical thinking.

Evaluate the ability of
learners to transform
nominal sentences using
Ll 53l s 0l s «0)S Focus on
grammatical accuracy and
proper use of Kana, Inna,
and their sisters.

Interact with learners as they
construct sentences using
Ll sal s ols «0)S. Focus on:

i) grammatical accuracy,
i) coherency and
i) clarity.

Observe learners apply «o\S
il sals o) sin a role-play
performance focusing on
collaboration and creativity.




C) appreciate the role
of Ll sals ol s ¢S in
sentences, their
grammatical
elements in clarity
and precision in
communication. (u,
s, V,a)

a)

b)

ARABIC LANGUAGE SYLLABUS

In groups, learners analyse
extracts from classical and
modern Arabic literature,
identifying the use of ¢ «oS
Ll il
They discuss how these
grammatical elements
contribute to clarity, emphasis,
and overall meaning in the texts.
In groups, learners write a short
story or essay incorporating
Ll sals o) ¢S in various
contexts, demonstrating an
appreciation of how these
elements enhance the
narrative's clarity and
effectiveness.
In groups, learners discuss and
share their insights on the
importance of Wil sal s o)) «0Sin
achieving clarity and precision
in communication. They will
reflect on their learning
experiences and how
understanding these elements
enhances their communicative
and sociocultural competency.

Vocative and Appeals (43xisY) 5 <1aill)

Learning Outcomes

The learner should be able

to:

a) analyse the use of
LAWY g elaill Cag a
(Hurdf Al-Nida and Al-
Istighathah), show
their functions and
significance in Arabic
grammar. (U, s)

Suggested Learning Activities

a) Ingroups, learners analyse

examples of ¢l a5 > (Hurdf
Al-Nidd) and Alaiuy¥! Cagsa
(Hurdf Al-Istighathah) in Arabic
sentences. They highlight and
categorise the different
particles, explaining their
functions in each sentence.

b) In groups, learners construct

sentences using sl cag >
Al s Hurdf AI-Nida and Al-

a) Converse with learners as
they apply Wil sals o)) «0Sin
various contexts and their
ability to demonstrate
appreciation of how these
elements enhance the
narrative's clarity and
effectiveness. Look out for
accuracy and clarity.

b) Observe learners as they
analyse Wilsals of «Sin
extracts of classical and
modern Arabic literature.
Focus on:

i) critical thinking,
ii) collaboration and
i) communication.

c) Evaluate learners'short
stories or essay
incorporating il sals o) «clS

look out for:
i) clarity,
i) precision,

i) accuracy and
iv) iv. coherence.

(8 periods)

Sample Assessment
Strategies

a) Converse with learners as
they analyse examples of
et g slall oy ain
Arabic sentences and
explain their functions.
Look out for grammatical
accuracy and clarity.

b) Observe learners as they
construct sentences using
Al g eladll Cag s Huruf




b)

ADVANCED SECONDARY CURRICULUM

Istighathah to demonstrate their
ability to apply these
grammatical structures. They
Create sentences that effectively
use these particles in
appropriate contexts.

c) In pairs, learners role-play the
use ofiilaiuYl 5 elaill Cag » Hurdf
Al-Nidd and Al-Istighathah in
dialogues. They create and
enact scenarios that require the
use of these particles to convey
specific meanings or requests
for assistance.

use walall (Al- a) Ingroups, learners construct
munada) in sentences using different forms
sentences, of il (Al-mundda), including

demonstrate the

ability to apply the

forms of calling

sl 5 2 Haall (galidll

il alidll  Ciliadl)
—sladll and seeking b)
help (A3laiul 5 £1a3) in

various contexts. (U, s)

aladll saliall ,Jjé.d\ w2kl and

Caliaally 4nill (galidl They create

sentences that demonstrate

calling and seeking help in
various contexts.

In pairs, learners use ksl (Al-

munada) in scenarios that

involve calling and seeking help.

They create dialogues or short

paragraphs where these

elements are used
appropriately.

C) In pairs, learners role-play where
they use different forms of (salill
(Al-munada) in dialogues. They
create and enact scenarios that
require calling (s)a3) and seeking
help (&iul) using appropriate
grammatical structures.

Al-Nida and Al-Istighdthah.
Focus on:

i) creativity,
ii) collaboration and
iii) communication.

c) Critique learners as they
role-play to evaluate their
ability to construct
sentences using <o~
ALy 5 o)l Hurdf AI-Nida
and Al-Istighdthah
focusing on:

i) accuracy,
i) clarity and
iii) iii. coherence.

a) Converse with learners as
they construct sentences
using different forms of
Ll (Al-munéda),
including ,2_sall (saliall
ciliaall salidl and saliall

Calbiaally andl),

Look out for grammatical

accuracy and clarity.

b) Observe learner as they
incorporate 2kl in
dialogues or paragraphs
for correct scenarios that
involve calling for help.
Look out for:

i) creativity,
ii) critical thinking and
i) collaboration.

c) Evaluate learners'role play
as they use Alaiuy) g ¢lul)
Focus on:

i) correct use of Al-
munada,

i) clarity and

iii) iii. coherence.




Q)

apply Al-munada
bl and Al-
Istighathah &Giwy) in
communication,
show respect for the
cultural and linguistic
nuances of these
grammatical
elements to enhance
the overall
communication and

sociocultural
competency. (U, s, v,
a)

a)

ARABIC LANGUAGE SYLLABUS

In pairs, learners create a
dialogue that incorporates

@ Ll(Al-munada) and ALawy)
(Al-Istighathah) in various
contexts. They reflect respect for
cultural and linguistic nuances
and present to the class.

In groups, learners role-play
scenarios where they use (2t
(Al-mundda) and 4Ly (Al-
Istighathah) in culturally
appropriate ways. They enact
situations that require calling or
seeking help, demonstrating an
understanding of cultural and
linguistic nuances.

a) Converse with learners as
they incorporate bl in
dialogue focus on:

i) accuracy,
ii) coherence and
i) clarity.

Observe learners as they role-
play to apply w2l in their
dialogues. Focus on:

i) creativity,
ii) collaboration and
iii) communication.




ADVANCED SECONDARY CURRICULUM

Adverb of Manner (JxJ))

Learning Outcomes = Suggested Learning Activities

The learner should be

able to:

a) analyse J=l (al- a) Ingroups, learners research the a)
Rlal) and concept of Jll al-Hal, its forms,
demonstrate its and its significance in Arabic
significance grammar. They prepare a written
within the explanation or presentation to
context of Arabic describe these aspects, giving b)
language. (u, s) examples.

b) In pairs, learners construct
sentences using different forms
of Jallal-Hal. They create a set of = <)
sentences that demonstrate the
use of =) al-Hal in various
contexts, such as describing the
manner of actions or conditions
of subjects.

c) In pairs, learners participate in
role-play activities to use Jall al-
@al to describe actions and
conditions in spoken
interactions. For example, they
describe how someone
performed an action or the state
of an object during an event.

b) apply the forms a) Ingroups, learners construct a)
of J&dlsuch as sentences using the different
3l Js (Hal forms of ¢!sfal-Hal s\ They
Muf'rad), J=l create sentences that
aleall (Hal Jum'la), incorporate 2l J=i (Hal
and el i Ja Muf'rad), el JSU (HAl Jum'la),
(Shib'hu Jum’la) in and aleall 40b Js (Shib'hu
various Jum’la).
sentences. (U,s) b) In pairs, learners role-play

scenarios to use different forms b)

of Jall to analyse actions and
conditions in spoken
interactions. For example, they
describe how someone
performed an action or the state
of an object during an event.

(14 periods)

Sample Assessment Strategies

Converse with learners as they
explain Js) al-Hal, its forms,
and its significance in Arabic
grammar. Focus on clarity and
accuracy.

Observe learners as they apply
different forms of J=) al-Hal in
sentences. Focus on critical
thinking and communication.
Evaluate learners'role play as
they use al-Hal to describe
actions and conditions
focusing on:

i) coherence,
i) clarity and
i) accuracy.

Converse with learners as they
analyse actions and conditions
of al-hal in spoken
interactions. Focus on:

i) coherence,
i) accuracy and
i) clarity.

Observe learners as they use
different forms of Jall &) 5 to
construct sentences, focusing
on:

i) creativity,
i) communication and
iii) critical thinking.




Q)

use Jallin
sentences,
appreciate the
importance of
this grammatical
conceptin
enhancing clarity
and expression in
Arabic
communication.
(U, s)

ARABIC LANGUAGE SYLLABUS

In groups, learners participate in
interactive writing exercises
where they practice using Jall
al-HalAa) Jsl) 0 54dl and e
aleall 423 in descriptive
paragraphs. Focus on creating
vivid and detailed descriptions
by incorporating the different
forms of Jadl,

In groups, learners construct
sentences using Jl al-Hal to
describe various actions and
conditions. They focus on
Creating sentences that
incorporate Jall al-Hal in
different forms to enhance
clarity and expression.

In groups, learners participate in
role-play activities where they
describe actions and conditions
using Jadl al-Hal in spoken
interactions. This practice
involves describing everyday
activities or narrating events,
incorporating Jall al-Hal to add
detail and clarity.

In groups, learners write a
reflective essay on the
importance of JJll al-Hal in
Arabic communication. The
essay should include personal
insights and examples that
demonstrate how Jwll al-Hal
enhances clarity and expression

in written and spoken language.

@)

Evaluate learners’interactive
writing as they use different
forms of Jwll al-Hal to
describe actions and
conditions in various contexts.
Look out for:

i) coherence,

i) grammatical accuracy and
i) clarity.

Converse with learners as they
use Jal al-Hal in spoken
interactions. Focus on:

i) grammatical accuracy,

ii) clarity and

iii) contextual
appropriateness.

b) Observe learners as they

@)

construct sentences using
Jull al-Hal to describe various
actions and conditions
focusing on:

i) creativity,
i) communication and
iii) collaboration.

Evaluate learners'reflective
essay as they demonstrate the
importance of =l al-Hal in
Arabic language
communication, focusing on:

i) grammatical accuracy,

ii) iiclarity and

i) iii. contextual
appropriateness.
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Exclamation (—>~i) Al-ta’ajjub

Learning Outcomes

The learner should be able

to:

a) analyse il
(exclamation), and its
significance within the
context of Arabic
language and
grammar. (u)

b) use the forms of
(il (4dadl Lo g 4y Jail
in various sentences to
express exclamation.
(u,s)

a)

Suggested Learning Activities

In groups, learners research
different forms of cas=dll
(exclamation) in Arabic and
create a visual presentation or
mind map that illustrates these
forms, their usage, and
functions within various
sentence structures.

In groups, learners construct
sentences using different forms
of =il ensuring they
appropriately convey strong
emotions. Analyse these
sentences to explain how
—a=ill enhances the
expressiveness and impact of
the sentences.

In pairs, learners engage in
using «a=3ll in various contexts,
such as storytelling, expressing
surprise in conversations, or
reacting to events. They
construct sentences that
naturally incorporate «sadll,

In groups, learners construct
sentences using the forms of
sl specifically "4 J=él" and
"al=il L" to express exclamation.
They create a set of sentences
that apply these forms in
different contexts, such as
expressing surprise, admiration,
or wonder.

Individually learners write
exercises to use «a=ill forms in
short paragraphs. They write
descriptive passages or short
stories incorporating "4 Jadi"
and "alil " to enhance the

(14 periods)

Sample Assessment
Strategies

a)

@)

a)

i)

Interact with learner as
they illustrate the
different forms of =il
their usage and functions
within various sentence
structures. Focus on
clarity and accuracy.
Observe learners as they
convey the intended
emotions using il
effectively and
appropriately within
different contexts. Focus
on:

creativity,

ii) collaboration and
i) critical thinking.

Evaluate learners’as they
role-play scenarios and
use «a=dll forms in
expressing emotions.
Focus on grammatical
accuracy and rhetorical
significance.
Converse with learners to
assess their ability to
integrate the forms of
<aadll in their expressions.
Focusing on creativity,
coherence, and the
effective use of
exclamation to convey
emotions.
Observe learners as they
construct sentences using
"4y Jadl" and "aladl W forms,
to express exclamation,
admiration or wonder.
Focus on creativity and
communication.




ARABIC LANGUAGE SYLLABUS

expressive quality of their
writing.

In pairs, learners participate in
role-play scenarios to use =il

forms in conversations. For
example, react to exciting
news, describe an impressive

Q)

Evaluate learners'role-play
scenarios, as they use

"4y Jadl" and "aladl W forms
in sentence. Focus on
emotional expression and
appropriateness.

scene, or express astonishment
in dialogue. They make
sentences fluently and
appropriately.

Senior Five Term 2

Duration: 20 Periods

Topic 2. Morphology — <!

Competency: The learner effectively uses morphological patterns, rules and their applications
in analysing and constructing words in Arabic.

S (555 it 8 Ll s o peall sel g callads G jeal) Blaid] () palaiall ariion e gua gall 35S
el Al

Application of Morphology — »<!l sl 51k (Al swarf) (6 periods)

Sample Assessment
Strategies

Learning Outcomes Suggested Learning Activities

The learner should be able to:

Learners in groups or pairs a) Interact with learners as

a) demonstrate the a)

fundamental principles of
morphology = ll)

(% _ralito form Arabic
words. (k, u)

create morphology tree
diagrams to map out the
structure of various Arabic
words.

they use roots, patterns,
and affixes, to create
morphology tree diagrams
to map out structure of

b) Learners in groups or pairs various Arabic words.
break down each word into Focus on:
its root, pattern, and affixes, . )
i) clarity,

illustrating how each
component contributes to
the word’s meaning and
grammatical form.

i) logical structure and
i) completeness of the

mapping.

Observe learners as they
break down each word




b)

ADVANCED SECONDARY CURRICULUM

use root letters <a_all
4la¥) to decode and
construct accurate
word meanings,
enhancing linguistic
and morphological
competence in the
Arabic language. (k, u, s)

d)

c) Learnersin pairs are
provided with a list of
roots and patterns to
match and form
meaningful words.

Learners are provided witha | a)
list of Arabic words. They
work in pairs or small groups
to identify the 4la¥l Cas )
(root letters) of each word.
Learners assess each other’s
analysis of existing words by
focusing on their accurate
identification of the root and
morphological pattern, they
discuss the root letters and
how they contribute to the
word meaning.

In a workshop setting, b)
learners analyse words using
the <_sall O e
(morphological scale). They
break down words into their
constituent parts, identifying
roots, prefixes, and suffixes,
and explain how these
elements affect the word's
meaning.

Learners use a set of s Q)
4Ll (root letters) to

construct new words by

adding appropriate prefixes

and suffixes. They explain the
meanings of the new words

they have created,

highlighting the role of the

root letters in determining

the word's meaning. They

into its root, pattern and
affixes. Focus on:

i) creativity,

i) collaboration and

i) iii. communication.

¢) Evaluate learners' written
words formed out of roots
and patterns. Focus on
grammatical accuracy and
clarity.

Converse with learners as
they identify the <agall
4LaY (root letters) from
given words. Look out for
clarity and accuracy.

Observe learners break
down words into their
components using the
aall ) e, identify the
roots, and explain how the
structure contributes to
the meaning. Look out for:

i) creativity,
i) communication and
iii) collaboration.

Evaluate learners’
constructed words from
root letters and
morphological principles;
focusing on accuracy and
clarity.




ARABIC LANGUAGE SYLLABUS

review each other’s work and
correct each other’s errors.

c) demonstrate the a) Learnersare providedwitha | a) Converse with learners as
significance of range of sentences and short they analyse and identify
morphology (—_<ll) by paragraphs where they the morphological
interpreting the identify and analyse the structure of keywords and
meanings of words, to morphological structure of their meanings. Look out
enhance linguistic key words and their for accuracy and clarity.
proficiency and meanings. b) Observe learners as they
communication skillsin = b) Learners create new words write reflective essays on
Arabic. (k, u, s) using different roots and how learning about

morphological patterns. They morphology has improved
construct sentences using their comprehension. Look
these new words and explain out for:
how understanding the . L

. i) creativity,
morphological components i) collaboration and

of the words helped him/her

. i) communication.
construct meaningful

sentences. c) FEvaluate learners’
c) Ingroup, learners explain the presentations on the
morphological structure of importance of
various words and how it morphology in
affects their meanings. They understanding and
share examples from their interpreting Arabic words.
own reading or writing Look out for:
experiences. ) clarity,

i) accuracy and
iii) iii. coherence.
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Morphological Patterns (&<l ol 5Y)

Learning Outcomes

The learner should be able

to:

a) analyse 4 pall ol 55Y)
(morphological
patterns) and their
significance in the
structure and
formation of Arabic
words. (k, u)

a)

Suggested Learning Activities

Learners in groups or pairs
use a provided list of Arabic
words with different
morphological patterns, to
identify the patterns in
each word and discuss
how these patterns
influence the word
meaning and structure.

In groups, learners explore
common & yall o) 5Y)
patterns (e.g., «Jasd (Jad
Jzie). by creating their own
words using these patterns
and by combining them
with different roots. They
explain the meaning and
structure of the words they
Create.

In groups, learners use a
matching game to match
roots with the appropriate
morphological patterns to
form meaningful words.

(6 Periods)

Sample Assessment Strategies

a)

b)

Converse with learners as they
explain the significance of the
patterns in the word meaning
and structure. Look out for
clarity and accuracy

Observe learners form new
words using given roots and
specific morphological patterns.
Look out for:

i) creativity,
ii) critical thinking and
iii) collaboration.

Evaluate the sentences learners
made out of morphological
patterns. Look out for:

) grammar,
i) accuracy and
i) clarity.




b)

use various forms of
words given in ¢l sY!
iyl
(morphological
patterns), including
patterns such as Fa'ala
Ja3 Falela d=2 and
Fa'ula % to
construct and
deconstruct words in
context. (u,s)

a)

b)

ARABIC LANGUAGE SYLLABUS

In groups or pairs learners a)
are provided with a list of
various roots, they apply
Fa'la Js3, Falela Jsd and
Fa'ula J&& patterns to these
roots. They construct new
words and use them in
sentences to demonstrate
their understanding.
In groups, learners
deconstruct given words
into their roots and b)
patterns, and then
reconstruct different words
using the same roots. Each
group presents their
findings and explains how
the changes in patterns
alter the meanings of the
words.
In a role-play, learners use = ¢)
different morphological
patterns in dialogues that
reflect everyday situations
in Arabic-speaking
cultures, such as greeting,
shopping, or describing a
past event.

Probe learners while they
construct words using the Fa'la
Ja3 Fa'ela J=2 and Fa'ula Ja3
patterns. Employ questions that
ask learners to deconstruct
given words into their root and
pattern components. Look out
for:

i) accuracy,

i) clarity and

iii) comprehension.

Observe learners deconstruct
given words into their roots and
patterns and then reconstruct
different words using the same
roots but with different
patterns. Look out for:

i) creativity,

i) collaboration and

i)  communication

Evaluate learners' dialogues
formed from different
morphological patterns that
reflect everyday situations. Look
out for grammatical accuracy
and clarity.
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Derivatives of Verbs (Jx8Y cliii)

Learning Outcomes
The learner should be able
to:

a) analyse the concept
of colaiiall
(derivatives), its types
such as as) Jelall
(active participle),
Jsaiddl auil(passive
participle), and Ll
(gerund) to construct
meaningful and
grammatically
accurate sentences in
Arabic. (k, u, s)

b) demonstrate the
ability to correctly use
derivatives SlEiiall in
oral and written
contexts, to
effectively
communicate ideas
in Arabic. (s)

Suggested Learning Activities

a) Ingroups or pairs learners
create a chart that categorises
various verbs into their
derivatives: Jsaiall anl  Jelll aul,
and Jyadll,

They identify examples in each
category and briefly explain how the
derivative form is created.

Groups present before the class their
categorisations, while
providing/receiving feedback on
accuracy and clarity.

b) Learners in groups write short
stories with multiple examples
of Jsadall aul ¢Jeldll aul and
ol

@) Insmall groups, learners share
their stories, identifying and
discussing the use of each
derivative type in the context
of their narrative.

d) Each Group presents its story to
the class, highlighting how
they used derivatives to convey
meaning effectively.

a) In pairs, learners create dialogues
incorporating various <&ida
derivatives

Duadiand Jsaiall aud ¢Jelll al

and perform these dialogues in pairs or

small groups. Each dialogue should

cover different contexts, such as
everyday conversations, storytelling,
and giving instructions.

b) Learners working in groups or pairs
identify and correct the mistakes in
the use of Jsziall aul g Jeldl aul
xadl s and justify their corrections.

(8 Periods)

Sample Assessment
Strategies

a) Converse with learners as
they create a chart that
categorises various verbs
into their derivatives.
Look out for accuracy
and clarity.

b) Observe learners during
the chart creation and
story writing activities.
Focus on:

i) creativity,
i) communication and
iii) collaboration.

c) Evaluate learners'written
short stories. Look out for
grammatical accuracy
and clarity.

a) Converse with learners as
they use the derivatives
to create dialogues. Look
out for:

i) accuracy,
i) pronunciation and
i) appropriateness.

b) Observe learners as they
correct grammatical
mistakes from sentences
or short paragraphs. Look
out for:




@)

analyse the
grammatical errors,
through the effective
use of derivatives
such as JeWll o, awl
Jeadall, and saaal), (s)

@)

ARABIC LANGUAGE SYLLABUS

Groups present their corrected

sentences and explanations to the

class for discussion.

Learners in groups or pairs are
assigned to draft essays or short
stories, incorporating derivatives
such as JeWl) awl, Jg2dall amsl and
ol

Groups or pairs exchange their
work with peers for a structured
peer-review process. Fach peer or
group identifies and corrects
grammatical mistakes.

Learners compare the original
drafts with the revised versions to
assess the extent to which they
incorporated peer feedback.
Learners engage in interactive
grammar games and quizzes to
make learning fun and engaging.
These can include online quizzes,
board games, or card games.

Q)

i) creativity,
ii) collaboration and
i) critical thinking.

evaluate learners’
corrected sentences
presented to the class.
Look out for grammatical
accuracy and clarity.

a) Converse with learners

as they incorporate
derivatives JeW&ll ax),
Jerdall asd and Jadl)
into their essays or
short stories. Look out
for:

i) accurate,
i) clarity and
iii) coherence.

b) Observe learners as
they compare the
original drafts to the
revised versions. Look
out for:

i) creativity,
i) collaboration and
iii) communication.

c) Evaluate the original
drafts to the revised
versions of the
learners. Look out for:

i) grammatical
accuracy,

ii) clarity and

i) feedback.
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Topic 3. Comprehension (4xlia4l)

Duration: 10 Periods

Competency: The learner develops communication skills to comprehend and interpret a
variety of Arabic texts, to improve linguistic proficiency, effective communication, and create

cultural awareness.

s yal) G geaill (e e giia Ao gama yunsdi s agdl o 33U AIlai¥l) i leal) ¢ salaiall auiS, A gua gall oS
SN e gl g (Jail) Jal sl ey galll 5L 8 Vs el Las

Written Comprehension

Learning Outcomes
The learner should be able to:

a) analyse diverse Arabic
texts, extracting specific
information, essential
details, and effectively
convey them in written
form.

(A siiall Ay jall Ga geaill JIs) (y, )

b) analyse cultural references
and themes present in
Arabic texts, appreciate
cultural differences,
significance, and articulate
these insights through
writing. (u, s)

Suggested Learning
Activities

a)

b)

a)

In small groups, learners
read different Arabic texts,
discuss the main ideas and
essential details of their
text within their group.
Learners present their
findings to the class.

In small groups or pairs,
learners read selected
Arabic texts and identify
cultural references and
themes, they write essays
analysing these cultural
elements and their
significance.

Learners participate in
group discussions and
share observations about
cultural references and
themes in Arabic texts.

In groups, learners write a
reflective piece
summarising the insights
and how their
understanding of cultural
differences has been
enhanced.

(6 Periods)

Sample Assessment
Strategies

a)

Converse with learners as
they discuss the main idea
and essential details of
their text. Look out for

i) clarity,
ii) accuracy and
i) ii. coherence.

Evaluate learners’ essays
with a focus on:

i) depth of analysis,

i) understanding of
cultural references,

i) ability to articulate
insights clearly and

iv) appreciation of cultural
differences.

Converse with learners as
they write a reflective
piece summarising the
insights. Look out for:

i) clarity,
ii) accuracy and
iii) coherence.




ARABIC LANGUAGE SYLLABUS

Parts of Comprehension (ixladll <) 5al)

Learning Outcomes
The learner should be able to:

a) analyse the components of
comprehension;
understanding the text
(ualll agd), analysing the
text (oadl) Jaad),
interpreting the text (| il
uaill), and responding to
the text (oaill &laiudl)—to
evaluate their significance
in communication,
linguistic proficiency, and
sociocultural contexts. (s, v,
a)

Suggested Learning
Activities

a)

In groups, learners read
various Arabic texts and
analyse them by focusing
on understanding the text
(=il agd), analysing the
text (=il i),
interpreting the text ( sl
w=ill), and responding to
the text (w=ill Alaiul),
Learners document the
findings and discuss the
significance of each partin
communication, linguistic,
and sociocultural contexts.
Individually, learners write
reflective essays of about
200 words on how each
part of comprehension
has enhanced
communication, linguistic,
and sociocultural
understanding.

Learners provide examples
from the texts they have
read.

(4 Periods)

Sample Assessment
Strategies

a. Converse with learners as
they read various Arabic
texts and analyse them.
Look out for:

i) clarity,
i) accuracy and
iii) comprehension.

o

Critique learners'reflective
essays focusing on:

i) depth of reflection,
i) clarity of examples and
iii) communication.
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utilise components of
comprehension to critically
interpret texts, enhancing
reading proficiency and
sociocultural competence.
(u,s,v,a)

a)

Learners in groups use
library resources or ICT to
select various Arabic texts
and use different parts of
comprehension (literal,
inferential, and evaluative)
to critically interpret the
content.

Learners in groups create
a detailed report that
includes the
interpretations, insights
gained, and how these
interpretations enhance
understanding of the
texts' sociocultural
contexts.

In groups, learners write
reflective essays on how
the use of different parts
of comprehension (literal,
inferential, evaluative) has
enhanced reading
proficiency and

sociocultural competence.

Learners provide specific

examples from texts they
have read and discuss the
sociocultural themes and
references they have

identified and interpreted.

Observe learners as they
interpret the content and
create detailed reports,
focus on:

i) ICT proficiency,
i) collaboration and
i) creativity.

Assess learners’ ability to
write reflective essays
focusing on clarity, and the
learners’ ability to connect
comprehension skills to
sociocultural
understanding.
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Topic 4. Composition sLiY!

Duration: 8 Periods

Competency: The learner writes well-structured and coherent essays on topical issues,
demonstrates clear arguments, and appropriately uses Arabic language.

de gua gal) BolESY); ALiaf g dada) g Laas (s ga Al WLl Jga ABuilita g dakiie cllEa ) galaial) CiiSy
omlia JS A jal) ARl () ganding g cdla &

Introduction to Composition (sLioY) e daaia)

Learning Outcomes

The learner should be

able to:

a) analyse the
fundamental
principles of
cLasy)

(composition) in
Arabic writing,
evaluating its
role in
structuring ideas
and enhancing
clarity,
coherence, and
effectiveness in
communication.

(u,9)

compose various
types of essays
(«Y\&all) while
analysing their
structures,

Suggested Learning Activities

a)

a)

b)

Learners in groups or pairs use ICT or
library resources to define sty
(composition) and explain its
significance in Arabic writing.
Learners share their insights on how
composition influences
communication, providing examples
of effective writing from any piece of
literature or personal experiences.
Learners in small groups use a variety
of Arabic texts (e.g., essays, articles,
stories) to analyse and identify the
foundational principles of sy, such
as clarity, coherence, and cultural
sensitivity.

Learners in groups collaboratively
evaluate how these principles are
applied in the texts and present their
findings to the class.

In groups or pairs, learners compose a
short essay or story, applying the
principles of ¢y discussed in class.
They demonstrate the importance of
structure, coherence, and cultural
relevance in their writing.

Learners use library or ICT to search
for different types of essays.

In pairs or small groups, they read
and analyse these essays by
identifying the structure, purpose,

(4 periods)

Sample Assessment
Strategies

a) Converse with learners as
they analyse texts to
identify the foundational
principles of £y, probe
them with questions such
as; what makes a good
£LisY1? Focus on:

i) clarity,
i) coherence and
i) accuracy.

b) Observe learners as they
analyse Lyl its
significance. Look out for:

i) collaboration,

ii) creativity,

iii) communication and
iv) ICT proficiency.

c. Evaluate learners'essay or
story. Look out for:

i) coherence,
ii) accuracy and
i) grammar.

a) Converse with learners as
they write essays. Look out
for:

i) clarity,




ADVANCED SECONDARY CURRICULUM

purposes, and

key

characteristicsto = ¢)
demonstrate a
comprehensive
understanding of

effective essay d)
writing in Arabic.
(U, s)

e)

and key characteristics of each type.
They carry out a class discussion.

In groups, learners read and evaluate
the provided selection of essays to
identify and discuss the qualities of a
good essay.

Each group presents their findings
and discuss how qualities of a good
essay are demonstrated.

Learners in groups or pairs write
essays on a given topic, focusing on
incorporating the qualities of clarity,
coherence, and strong
argumentation.

@)

i) grammar,

iii) accuracy and

iv) coherency.

Observe learners as they
write essays of different
types. Focus on:

i) creativity,

i) ICT proficiency and
i) communication.
Evaluate learners as they
read different essays in
pairs or small groups.

Focus on:

i) articulation,

i) grammatical accuracy
and

iii) cohesion.
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Rules of Writing an Essay (sLioY) 2l 68)

Learning Outcomes

The learner should be able

to:
a)

b)

(uys)

analyse the rules of a)

writing an essay
(sLady) 4aS a0 ) ),
demonstrating an
understanding of key
elements such as
maintaining subject
focus (& s sall e 33k
and implementing
proper essay
structuring. (u, s)

o)

apply essay-writing a)
principles to construct

essays.

Suggested Learning Activities

In groups, learners organise
information into well-
structured essays about a
given topic, they create an
outline that includes an
introduction, body and
conclusion, while focusing on
maintaining subjectivity and
logical flow between
paragraphs.

b) In pairs, learners organise

sentences from a series of
jumbled sentences into
coherent paragraphs.
Emphasizing the importance
of topic sentences, supporting
details, and concluding
sentences.

In groups, learners discuss the
significance of proper
paragraphing.

In groups or pairs, learners use
a provided step-by-step guide
and compose an essay.

(sLa3Y) AUS 2e) @ 3ukt) | b) learners exchange their draft

essays with a peer for review.
Use a checklist to provide
constructive feedback on
elements such as clarity,
coherence, paragraph
structure, and adherence to
the essay’s topic.

In pairs, learners do a timed
essay writing exercise where
they plan, write, and revise an
essay of about 200-300 words
within a set period.

(4 periods)

Sample Assessment Strategies

a)

Converse with learners as they
write well-structured essays
about a given topic Focus on:

i) coherency,
clarity,
accuracy and
grammar.

Evaluate learners’ written
essays on given topics,
ensuring that they apply the
rules discussed in class. Look
out for:

i) subjectivity,

ii) logical structure and

i) iii. coherence.

Converse with learners as
they use key elements such
as maintaining subjectivity to
write an essay. Look out for:

i) coherence,
paragraph structure,
clarity and

accuracy.

Observe learners as they
write and discuss essay
drafts. Look out for:

i) creativity,
ii) communication and
iii) collaboration.




Q)
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develop essay-writing
skills 44uS @l jlgw)
(LY with clarity,
coherence, and proper
structure while
appreciating Arabic
cultural and linguistic
distinctions to
enhance
communicative and
sociocultural
competency. (u, s)

a)

Learners use library or ICT to
analyse essays written by
prominent Arabic authors that
exemplify clarity, coherence,
and proper structure.

b) In small groups, learners

N
~

identify key elements of essay
writing and discuss the cultural
and linguistic nuances present
in the texts.

In groups, learners write essays
on culturally relevant topics.
They focus on a different
aspect of essay writing, such as
developing a strong thesis
statement, creating coherent
paragraphs, and using
transitions effectively.

d) Learners peer review each

other’s work.

a)

b)

Evaluate learners’ product of
written essay in a timed essay
writing exercise. Look out for:

i) clarity,
ii) coherency and
iii) accuracy.

Converse with learners as
they analyse essays on
culturally relevant topics.
Look out for:

i) coherence,
i) clarity and
iii) accuracy.

Observe learners as they
analyse essays. Probe them
with guiding questions. Look
out for:

i) creativity,
ii) communication and
i) collaboration.
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Topic 5. Arabic Literature . =) <3y

Duration: 12 Periods

Competency: The learner engages with Arabic literature to appreciate its evolution; and
demonstrates an understanding of its themes, styles, and cultural significance.

bl 5 adle i gal agagd el Laa ¢gaii JSGs dna (psleliyg (o pall Q) () salaial) 38 due gada gal) B LASY)

Introduction to Arabic Literature (2! «2¥) (e datic)

Learning Outcomes

The learner should be
able to:

a)

describe the key
forms of Arabic

literature—prose

(JA), novel,
poetry (xdd))
(&5, play

(A paaall), and—
to and
distinguish the
unique features
of each. (u)

analyse the
differences
between classic
and
contemporary
Arabic literary
forms.

Suggested Learning Activities

In groups, learners use library
or ICT to read and analyse a
variety of examples, and key
characteristics of prose, poetry,
novel, and play.

In groups, learners create a
poster that highlights their
findings and present it to the
class.

In pairs, learners compose or
write a short piece of work on
each of the four literary forms:
a prose passage, a poem, a
brief novel excerpt, and a short
play scene.

In pairs or groups, learners
role-play sessions where they
perform or present excerpts
from the different literary
forms. For instance, they stage
a play basing on its
characteristics

In groups, learners use library
resource to compare classic
excerpts with contemporary
Arabic texts, such as prose, poetry,
novels, and plays.

In groups, learners create posters
or digital presentations
summarising their findings.

AEN ahanl

(12 periods)

Sample Assessment Strategies

a)

b)

a)

Observe learners ability to
analyse a variety of literary
forms focusing on:

i) collaboration,

ii) creativity,

i) ICT skill,

iv) communication and
v) critical thinking.

b. Evaluate learners' written
passage, poem, brief novel
excerpt, and a short play.
Look out for:

i) clarity,

ii) accuracy,

iii) coherence and
iv) cohesion.

Assess learner’s ability to
compare classic excerpts
with contemporary Arabic
literature focusing on
accuracy in identifying
distinctions of the
characteristics.




@)
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develop the skill
to appreciate
and interpret
different forms of
Arabic literature,
by recognising
the culture and
artistic
significance. (u, s)

compare the six
eras of Arabic
literature ( _saxll
4audl), including
the pre-Islamic
era (Gl pac),
Islamic era ( _r=c
Ay Ha),
Abbasid era
(bl nanll),
Umayyad era
(3aY) yaanll),
and Mamluk era
Al pomsll), a5
well as the
modern era
(Cpaall juaall) to

understand the

Q

d)

In groups, learners compare and
contrast the characteristics of
classic and contemporary Arabic
literature, and analyse the
language.

In groups, learners use library
resource or ICT to reflect
appreciation through discussions
of selected works from different
literary forms, such as prose,
poetry, novels, and plays; focusing
on the cultural and artistic
elements of each text, such as;
themes, styles, and historical
contexts.

Learners share and reflect on how
the text shows Arabic cultural and
artistic traditions.

In groups, learners analyse the
cultural and artistic elements of
different literary forms and present
their findings in a plenary.

In groups, learners research on
one of the eras of Arabic literature
(Pre-Islamic, Islamic, Umayyad,
Abbasid, Mamluk, Modern),
focusing on key characteristics,
significant literary works, and
historical context.

In groups, learners create a
timeline and present to the class,
highlighting the key
developments and contributions
of their era.

In groups, learners read and
analyse the provided excerpts as
they identify key characteristics
and themes of each era.

In groups, learners create
comparison charts to illustrate the

b)

a)

Converse with learners to
assess their ability to make
digital presentations.
Converse with learners to
assess their ability to
compare and contrast the
characteristics of classic and
contemporary Arabic
literature focusing on their
critical thinking.

Assess learners’ ability to
make reflective discussions
and appreciation of the
cultural and artistic
significance of Arabic
literature.

Evaluate learners’ability to
analyse the cultural and
artistic elements of different
literary forms.

Assess learners’ ability to
explain the six eras of Arabic
literature, focusing on
features of an Era, its
significance and historical
context.

Observe learners actively
participate in discussions
and writing analytical essays
on a specific era of Arabic
literature.

Assess the key characteristics
and historical context of
major literary works. Look
out for their ability to
research, analyse, and
articulate their
understanding of the era.

www.ncdc.go.ug



key
characteristics
and historical
significance of
each period. (u, v,
a)

analyse literary
works from each
of the six eras,
41 JleeY1 i)
osanll S e
(i)

basing on literary
styles, themes, and
historical contexts
within Arabic
literature. (s, v/a).

f)

appreciate the
rich historical
and cultural
heritage of
Arabic literature,
show respect for
the diversity and
depth of literary
expressions
across different
eras, enhancing
overall

communicative
and sociocultural
competency.
(s,v,a)

ARABIC LANGUAGE SYLLABUS

similarities and differences
between the eras.

In a plenary, learners present
findings to the class.

In small groups, learners discuss
the provided excerpts from
significant literary works from
each of the six eras of Arabic
literature, focusing on the literary
styles, themes, and historical
contexts of each era.

In groups, learners analyse how
these elements are reflected in the
texts and compile their findings
into a detailed report to present to
the class.

In groups, Learners analyse the
provided range of Arabic literary
texts from different eras that
highlight various aspects of Arabic
cultural heritage.

In groups, learners identify how
the cultural and historical contexts
are reflected in the literature.

Each group creates a multimedia
presentation that highlights the
cultural heritage and literary
richness of their assigned era.

In groups, learners collaboratively
create an interactive digital
timeline that traces the
development of Arabic literature
across the six eras. They focus on
the key literary works; appreciate
the contributions to literary
heritage of each era to the overall
richness of Arabic literature.

In a plenary, learners make
presentations of their findings to
the class.

a)

@)

Look out for analytical skills
and depth of understanding.

Observe and assess learners’
ability to discuss and analyse
literary works from each of
the six eras, focusing on
literary styles, themes, and
historical analysis.

Observe learners’active
participation to assess the
reflective analysis and
insights gained from
studying Arabic literature.
Evaluate learners’ability to
appreciate the historical and
cultural heritage of Arabic.
Converse with learners in the
interactive digital timeline to
assess their understanding of
the development of Arabic
literature.
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Topic 6. Literature (The pre-Islamic era) Prose (%)

Duration: 14 periods

Competency: The learner analyses and appreciates the Arabic prose of the pre-Islamic era; its
themes, styles, and cultural significance.

Al 5 4ile gumga Cpaa e o JS 43 sllay 5 el panll 8 o jed) il saleiad) )38, die gia gal) BolS))

PR PLIWY I

Abdul Mutwalib bin Hashim (~i (» lldl 2c) and Dhul Al-Isbaah Al-Adwani

Learning Outcomes
The learner should be able
to:

a) compare the
characters of e
aila o allaall (Abdul
Mutwalib bin
Hashim) and 3
&5l xuaYl (Dhu
al-Isba' al-Adwani) in
their respective
prose works. (U, v, a)

Suggested Learning Activities

a) Insmall groups, learners
describe characters of e
aila o lladl ysing the
selected excerpts provided to
them from literary works of
Abdul Mutwalib bin Hashim
and Dhu al-Isba’ al-Adwani,
accounting for their
characteristics, significance,
and contributions to Arabic
literature and culture.

b) In pairs, learners write a
comparative essay that
explores the similarities and
differences between Abdul
Mutwalib bin Hashim and
Dhu al-Isha' al-Adwani in
terms of their leadership
qualities and honour.

c) Ingroups, the learners analyse

the cultural and historical
context of the works.

d) Ingroups, learners carry out
peer review session by
exchanging essays to provide
constructive feedback

e) Learners prepare scenes that
reflect the leadership
characteristics and honour as
depicted in their prose works

(14 periods) ) g2l aual) )

Sample Assessment Strategies

a) Assess learners’ability to

describe the characters of
Abdul Mutwalib bin Hashim
and Dhu al-Isba" al-Adwani;
their significance and
contributions to Arabic
literature and culture.

b) Look out for their ability to

describe in terms of language,
effectiveness in
communication and accuracy.

C) Assess Learners' ability to make

a comparative analysis focusing
on identification of the
similarities and differences
between Abdul Mutwalib bin
Hashim and Dhu al-Isba’ al-
Adwani in terms of leadership
and honour.

d) Assess learners as they take

part in a role-play, look out for
their ability to connect the role-
play experience with the
literary analysis of the
characters and appropriateness
of the language used.




b) analyse the themes

Q)

of leadership,
honour, and social
values; and purposes
of the prose by e
adla op bl gnd 52
sl gl

analyse the
rhetorical aspects
e =3l in the
prose of —lhall xe
aila cpand asalY! 5
sl to enhance
the overall
communicative and
sociocultural
competency. (u,s,v,a)

d) explain JGeY! s aSall
(idioms and

a)

ARABIC LANGUAGE SYLLABUS

and role-play the characters of
Abdul Mutwalib bin Hashim
and Dhu al-Isba’ al-Adwani.
In small groups, learners
discuss selected excerpts
from prose works of Abdul
Mutwalib bin Hashim and
Dhu al-Isba’ al-Adwani.

In groups, learners create a
character profile poster,
summarising the
characteristics, significance,
and contributions of these
figures to Arabic literature and
culture.

In groups, learners prepare
dialogues and scenes that
reflect the character of
leadership and honour.

In an organised role-play
session, learners assume the
roles of Abdul Mutwalib bin
Hashim and Dhu al-Isba" al-
Adwani.

In groups, learners analyse
rhetorical aspects in each
excerpt from the selected
prose excerpts of Abdul
Mutwalib bin Hashim and
Dhu al-Isba" al-Adwani, such as
metaphors, similes, imagery,
repetition, and parallelism.
In groups, learners create a
detailed analysis chart
highlighting the rhetorical
techniques and explaining
their effects on the prose.

They present their findings to the
class.

C) Ingroups, learners write
brief notes explaining how
rhetoric devices enhance
communication skills.

In groups, learners use a library

or ICT to collect a range of

a) Converse with learners to

assess their ability to analyse
and articulate the characters'
leadership qualities and
honour. Provide timely
feedback on their analytical
depth and clarity of expression.

b)Observe learners as they take

part in the role-play, and assess
their ability to depict the
characters of the authors.

a) Converse with learners to

assess their ability to analyse
the rhetorical aspects in the
prose of Abdul Mutwalib bin
Hashim and Dhu al-Isba’ al-
Adwani focusing on the ability
to identify and explain their
significance. Provide timely
feedback on their analytical
depth and clarity of expression.

b) Assess learners’ ability to

demonstrate the significance of
rhetoric devices in the prose of
Abdul Mutwalib bin Hashim
and Dhu al-Isba" al-Adwani.

a) Assess learners'ability to

explain idioms and apply them
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proverbs), and the
context where they
are used. (u)

Q)

Arabic idioms and proverbs
(JaY) 5 aSal). They write a brief
explanation, meaning, and the
cultural or situational context
in which it is used.

In groups, learners organise
these entries of idioms and
proverbs into a personal
dictionary or digital document,
which can be shared with
peers.

In pairs, learners use a provided
list of common

Arabic idioms and proverbs to
choose an idiom or proverb and
research about its literal and
figurative meanings.

d)
e)
f)
e) apply selected a)
idioms and proverbs
JiaY) 5 Sall to a
context similar to
the original. (u). b)
)

In groups, learners create a
presentation (e.g., poster or
digital slideshow) that includes
the idiom or proverb, its literal
translation, figurative meaning,
and an example of how it is
used in context

Groups present their findings
to the class.

Individually, learners research
the cultural and historical

background of a specific Arabic

idiom or proverb. They explore
its origin and how it reflects
culture.
In pairs or small groups,
learners select an idiom or
proverb and research on its
origin and the story behind it.
In groups, learners create a
visual presentation (e.g.,
poster or digital slideshow)
that includes the idiom or
proverb, its original story, and
its historical or cultural
context.
Groups present their findings
to the class.

in their context focusing on the
accuracy of meaning and
situational context.

b) Assess learners’ ability to create
a dictionary of entries focusing
on accuracy and situational
context.

C) Assess learners' ability to
demonstrate the literal and
figurative meanings of selected
idioms and proverbs.

d)Evaluate learners' research
about the cultural and historical
background of a specific Arabic
idiom or proverb focusing on
cultural significance and
relevance.

a) Observe learners'visual
presentations to assess their
ability to recount the origin of
selected idioms and
proverbs, focusing on the
accuracy of information given
about idioms and proverbs.

b) Assess learners’ability to write
detailed essays recounting
the story or origin behind a
given Arabic idiom or
proverb. Focus on accuracy of
information and ability to
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d) In pairs, learners write and provide thorough
perform a skit that illustrates explanations and connection
the origin and meaning of a of the idiom or proverb to its
given Arabic idiom or proverb; context.
incorporating the historical or | ¢) Assess learners' ability to
cultural context. write a short story or skit

e) Asa class, learners discuss focusing on their accuracy
how the stories helped them and creativity. Provide timely
understand the idioms and feedback.
proverbs better. d) Converse with the learners to

f) Inarole-play, learners use a assess their ability to create
given set of idioms and scenarios or dialogues
proverbs in various situational incorporating idioms and
contexts, (e.g., workplace, proverbs to appropriate
family gathering, social event) context.

g) Asaclass, learners discuss e) Observe learners to assess
how effectively they used the their ability to apply idioms
idiomatic expressions and and proverbs in a role-play in
what they learnt about their various contexts; focusing on
appropriate usage. articulation, accuracy and

appropriateness.

Topic 7. Poetry | il Duration: 32 Periods

Topical competency: The learner analyses approach to Arabic poetry of the pre-Islamic,
Islamic, Abbasid and modern eras in terms of themes, styles, and cultural significance.

andl ) pand) DY) JB e seac (e aall el 8 caliall Qi aleiall o shy A gua gall BeliS))
AE) a5 ) s e g gall G (e Capaall jianll g bl

Al-Khansa, Ka'b bin Zuhair, Al-Buh’turi, Ahmad Shaugqi

Learning Outcomes = Suggested Learning Activities Sample Assessment Strategies

The learner should be

able to:

a) compare the a) Ingroups, learners analyse any a) Observe learners’active
characters of given characters of sbuiall (Al- participation in discussions,
sluidll (Al- Khansa'), s 5 o2 =S (Ka'b bin their ability to analyse the
Khansa'), ¢ =S Zuhair), s (Al-Buh'turi), characters and their
o5 (Ka'b bin (Sbedd) ) ABgd saal: (Ahmad contributions in their respective
Zuhair), sl Shaugi) and their contributions eras, characteristics of their
(Al-Buh'turi), eal in their respective eras. works, themes, and historical
(Fedd ) Al significance of their works.

(Ahmad Shauqi)
in their
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respective works.
(k,u,sv/a)
analyse the
approaches to
poetry by slwiall
(Al-Khansa'), =S
o e (Ka'b bin
Zuhair), sl
(Al-Buh'turi), aal
(Sledd) ) (B
(Ahmad Shauqi)
in their
respective works.
(k,u,s v/a)

b)

In groups, learners write
comparative essays that explore
the differences and similarities
between sl (Al-Khansa'),
) (xS (Ka'b bin Zuhair),

@ sl (Al-Buh'turi), (s aal
(«ed A): (Ahmad Shaugi) in
his wisdom and experiences.

In groups, learners analyse the
themes, styles, and emotional c)
tones in the works of the

identified poets. They share

their essays with peers for

feedback.

Senior Five Term Three

Topic 8. Summary J=:alll

b) Assess learners’ability to make

a comparative analysis focusing
on the identification of
differences and similarities
between the works of ¢luiall
(Al-Khansa'), s ) e =S (Ka'b
bin Zuhair), i~ (Al-Buh'turi),
(S ) Bsd saal: (Ahmad
Shaugi).

Provide feedback on their
comparative analysis skills and
their understanding of the
literary significance of both
poets.

Duration: 36 Periods

Competency: The learner develops the ability to write concise and
coherent summaries of various Arabic texts, focusing on understanding,

extracting specific ideas, and presenting information clearly and
effectively.

o S an g ) G geaill Calidal d3uliie s 5 3a ge Cliadle LUS 43S GO alxiy 14ie g gall 3LES))
Allad g = guin g0 Cila sleall a5 dalall JSEY) ) jaiul aill agd

Introduction to Summary (o=l e daiis)

Learning Outcomes

The learner should be able
to:

a)

analyse summary

writing (u=:1ill), and

demonstrate its
significance within

the context of Arabic
language and written
communication. (u, s)

Suggested Learning Activities

a) Ingroups, learners research on
the concept of summary
writing (o=xlill) and its
significance in Arabic language
and written communication.

b) Ingroups, learners prepare a
brief written explanation or a

(12 periods)

Sample Assessment
Strategies

a) Assess learners'ability to
describe what summary
writing involves, including
its key elements and
benefits.

Focus on clarity, and accuracy

in describing.
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presentation to describe what
summary writing involves,

including its key elements and b) Evaluate learners’ability to
benefits. summarise key

¢) Individually learners read a information from the text.
lengthy Arabic text and Focus on accuracy and
summarise it. conciseness.

d) Asaclass, learners compare the
original text with their summary
to identify the main pointsand ~ ©)  Assess the ability of

key details. learners to summarise key
e) Ingroups, learners summarise information from different
different types of texts (e.g., types of texts. Focus on
news articles, academic papers, the accuracy of the
stories) to demonstrate the essential information from
significance of summarising the original text.
across various contexts.
b) demonstrate the a) Ingroups, learners read a a) Assess learners'ability to
ability to extract lengthy Arabic text and extract essential
essential information highlight the specific information from the
and key ideas from information and key ideas. passage.

larger passages. (U, ) b) Ingroups, learners create a
bullet list summarising these

points to demonstrate the b) Evaluate the ability of
ability to extract essential learners to paraphrase text
information from the passage. focusing on clarity,

c) Ingroups, learners read a accuracy, and the
paragraph from a larger Arabic conveyance of the main
text and re-write it in their own points without altering the
words, focusing on the main original meaning.
ideas and important details. o) Assess learners'ability to

d) In pairs, learners read a summarise specific
comprehensive article or information from the
passage and write a summary original text. Focus on
that captures the specific clarity, conciseness, and
information. accuracy.

C) create summaries, a) Ingroups, learners read a a) Assess learners'ability to
appreciate the lengthy Arabic text and write a extract specific
importance of summary that captures the information from the text.
conciseness and specific ideas. Focus on accuracy,
clarity in written b) Learners exchange summaries conciseness and clarity.
communication. (u, s) with peers and provide b) Observe learners giving

feedback on each other's work. feedback to each other's
They focus on how well the work to assess their ability

summary captures the main to make concise summary.
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points, the clarity of the writing,
and the conciseness of the text.

c) Ingroups, learners select a real-
world article or report and write
a summary about specific
information to be shared with a
class or study group.

d) Ingroups, learners explain the
significance of the summary in
helping others understand the
key points without reading the
entire text.

Textual Analysis (U=:alill & glas)

Learning Outcomes

The learner should be
able to:

a.

follow the steps a)
of summary

writing (<) sha
o=l to create

clear and concise
summaries of b)
Arabic texts,
demonstrating Q)
the ability to

identify specific
information and
essential details.

Suggested Learning Activities

In groups, learners practice each
(aualill & shad) step using a simple,
short text. They highlight main ideas
and key details, then discuss their
choices with a partner.

In pairs, learners exchange papers for
review and feedback.

Individually, each learner chooses an
article or a story from a selection
provided by the instructor and
summarises the text focusing on the
required specific information.

Summary Application (U=:alill subs)

Learning Outcomes
The learner should be able to:

a)

apply the techniques of

summary writing to extract

the required aspects of a
text (Aald Slalzs) and,

demonstrate the ability to b)

extract essential

information and key ideas
from large passages. (U, s)

Suggested Learning
Activities

a) Ingroups, learners use
longer passages or articles,
read the text and highlight
key ideas.

In groups, learners
annotate the text with
notes that summarise
each highlighted section.

Assess learners' ability to
summarise specific
information froma real-
world article or report.
Focus on clarity,
conciseness and
coherency.

(12 periods)

Sample Assessment
Strategies

a)

Observe learners during
group work and individual
practice to assess their
ability to follow the
(U=aalill &l shad) correctly.
Converse with learners to
assess learners'
understanding of the
summary process.
Evaluate the learner’s
ability to summarise
specific information from a
text.

(12 periods)

Sample Assessment
Strategies

a)

Assess learners' ability to
summarise specific
information from a text.
Provide timely feedback
on the relevance and
clarity of their annotations,
emphasising the
importance of capturing
essential information.
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c) Individually, learners b) Assess their ability to
discuss their annotations extract essential
in small groups to information and key ideas.
compare their selections. Evaluate the clarity and

d) Ingroups, learners read a accuracy of their
range of texts, such as summaries and provide
news articles, essays, or timely feedback on their
excerpts from books and summarisation skills.
write summaries, focusing C) Assess the group
on precision. summaries and

e) With a peer, learners presentations to evaluate
exchange the summary, learners' ability to work
review and give feedback. collaboratively while

) Insmall groups, learners summarising texts.
read and precisely extract d) Evaluate the effectiveness
specific information from a of their summary, clarity of
text. their presentation, and

g) Ingroups, learners discuss their understanding of the
and identify the essential significance of
information, supporting summarisation. Provide
details, and key elements timely feedback on their
of the text. collaborative and

h) Groups present their presentation skills.

summaries to the class,
explaining their process
and the techniques used.

b) clearly summarise a short a) Learnersread a text, a) Observe learners read a
text identifying specific identify specific text and identify specific
information using cohesive information in a text and information.
supporting words ¢ ¥ s) use cohesive words ( «¥ b) Assess their ability to
(1l e (u, s) (o i) pal), identify specific

b) Collaboratively in groups, information focusing on:
learners write a clear and i) clarity and conciseness,
concise summary using ii) accuracy,
cohesive supporting iii) logical organisation,
words. iv) identification of main

C) Independently, learners ideas and
write summary using V) grammar.
cohesive supporting c) Converse with learners to
words. assess their ability to write

a clear and concise
summary using cohesive
supporting words.
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Topic 9. Translation 4xx 3 Duration: 28 Periods

Competency: The learner develops the skills necessary to translate basic texts accurately
between Arabic and another language, focusing on comprehension, vocabulary, grammar, and
cultural context.

s ] Al Ay pad) A1) s B Bl gl e i e 53U el ) paleial gl i g gall Bl
‘é_’ﬂ.sﬂ\ Blead) g i g2l ac gall  ccla yaall ‘?@j‘uj‘: _).\S‘)ﬂ\ca

Introduction to Translation (e il (53l) (6 periods)

Learning Outcomes Suggested Learning Activities Sample Assessment

The learner should be able Strategies
to:
a) translate simple Arabic ~ a) In groups, learners participate =~ a) Assess learners’ability to

texts into target
languages and vice
versa, maintaining the
original and contextual
meaning. (Y, s, v, a)
) g jall (o eaill daa 5

in sessions, ua saill daa i
L) Ll ) Aagd) 3y el
inall e Lliall ga ¢ uSall
=¥ 3edls translate simple
Arabic texts into target
language and vice versa,

translate simple Arabic
texts into target language
and vice versa focusing on
accuracy, and maintaining
the original meaning and
context.

& oSl 5 danginal il ) focusing on maintaining the b) Evaluate learner's ability to
Gl 5 adl e Lalaal) original meaning and context convey nuances and
b during the translation process. cultural references
These sessions can include appropriately in both
various types of texts such as languages.
short stories, dialogues, and c) Converse with learners to
informational pieces. evaluate their ability to
b) In groups, learners collaborate translate texts focusing on
with peers in a workshop preservation of the
setting where they exchange original meaning.
translated texts. Each learner d) Observe the role-play
reviews a peer's translation, performances to assess
providing feedback on learners’ ability to translate
maintaining meaning and simple Arabic texts
context. focusing on maintaining
c) In pairs, learners role-play a context, and effective
translator, cultural mediator, or communication.
a dialogue participant. They
translate simple Arabic texts
during the role-play, ensuring
the meaning and context are
accurately conveyed.
b) use appropriate a) Ingroups, learners participate = a) Converse with learners to

vocabulary and

in translation exercises. They

assess their ability to




grammatical
structures when
translating, ensuring
that the translations
are linguistically
correct and clear. (u,

S)

Sl il alasiiad

cian i) xie dpulial) 4y aill
dasaia clea il (5585 of Jlaal | They revise translations based on
=l bl feedback to improve clarity and
correctness.

Q)

recognise and
incorporate Jaalil)
Aaaal) A& cultural
nuances in their
translations,
demonstrating an
understanding of
the cultural context
and ensuring that
the translations are
contextually
appropriate and
relevant. (u, s, v, a)

b)

ARABIC LANGUAGE SYLLABUS

translate sentences and short
texts from Arabic into the
target language and vice
versa, focusing on using
appropriate vocabulary and
grammatical structures alaaiul
Analial) 4 gaill )l g by jaall
OS5 Of Qlasal das sl vie
ol 55 bsad danaia Clea il

In pairs, learners role-play
scenarios where they simulate
real-life translation tasks, such
as translating dialogue in a
conversation or interpreting
written texts. They ensure that
their translations are
linguistically correct and clear
during the role-play.

In groups, learners analyse
various Arabic texts and target
language translations to
identify cultural nuances

Agal) 88 Jualdd, | earners
write a report on how cultural
context is incorporated in the
translations and the
significance of these nuances
in maintaining contextual
appropriateness and
relevance.

Learners undertake projects,
to translate culturally rich
Arabic texts into the target
language, ensuring that
cultural references, idioms,
and context-specific elements
are accurately conveyed. They
present translations along
with an explanation of how
they maintained cultural
nuances.

translate sentences and
short texts from Arabic
into the target language
and vice versa; focusing on
using appropriate
vocabulary and
grammatical structures.
Converse with learners to
assess their ability to
translate dialogue in a
conversation or interpret
written texts focusing on
vocabulary, fluency and
grammatical structures.

Assess learners’ability to
analyse Arabic texts to
identify cultural nuances
Aagdal) 4.8El Jualatl)

Assess their ability to
recognise how cultural
context is incorporated in
the translations and the
significance of these
nuances in maintaining
contextual
appropriateness and
relevance.

Converse with learners to
assess their ability to
translate culturally rich
Arabic texts into the target
language, ensuring that
cultural references, idioms,
and context-specific
elements are accurately
conveyed.

Converse with learners to
assess their ability to
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c) In pairs, learners role-play
scenarios, as a translator in
culturally diverse situations,
such as translating
conversations or texts that
include cultural idioms and
references. They focus on
incorporating cultural

nuances to ensure translations

are contextually appropriate.

Types of Translation (4« il ¢ i)

Learning Outcomes

Suggested Learning Activities

The learner should be

able to:

a) perform literal a) Ingroups, learners engage in
(A~ den ) exercises to perform 4as x)

translations of
simple Arabic
texts into their
target language,
demonstrating an
understanding of
basic vocabulary
and grammatical Q)
structures while
preserving the

original meaning

(%8~ literal translations of
simple Arabic texts into target
language.

In groups, learners translate
simple Arabic texts into target
language and submit these
translations for review.

In pairs, learners role-play
activities to translate simple
Arabic texts during simulated
real-life situations, such as

b)

of the text. customer service interactions
or simple conversations.

translate Arabic a) Ingroups, learners do

texts exercises of translating Arabic

interpretively,
(Rasine dea )

texts interpretively 4 _x)
(%252, They focus on

a)

translate conversations or
texts that include cultural
idioms and references.
Focus on incorporating
cultural nuances to ensure
translations are
contextually appropriate.

(10 periods)

Sample Assessment Strategies

Converse with learners to assess
their ability to perform literal
translation of simple Arabic
texts into target language
focusing on accuracy in
vocabulary, grammar, and their
success in preserving the
original meaning of the text.
Assess learners’ ability to
translate simple Arabic texts
into the target language
focusing on the use of
vocabulary, grammatical
structures, and the preservation
of original meaning.

Converse with learners to assess
their ability to translate simple
Arabic texts during simulated
real-life situations. Focus on
using basic vocabulary and
grammatical structures to
maintain the original meaning.
Observe learners to assess their
ability to translate Arabic texts
interpretively (i sixs das ) |
Focus on accuracy in conveying




Q)

conveying the
underlying
meaning, and
ensuring that the
translated text is
coherent and
contextually
appropriate. (u, s)

adapt cultural
references and
idiomatic
expressions to
accurately reflect
in the target
language,
demonstrating
cultural awareness
and sensitivity in
their translations.
(s,v.a)

a)

b)

ARABIC LANGUAGE SYLLABUS

capturing the underlying
meaning and intent of the
text beyond a literal
translation. This can include
translating idiomatic
expressions, cultural
references, and nuanced
language.

Lan il 5 48 jall dea il (0 o J8)
(Rsidl In groups, learners
compare literal translations
with interpretive translations
of the same Arabic texts. They
analyse how the interpretive
approach changes the
meaning, context, and
readability of the text, then
write a report on the findings.
In pairs, learners role-play
activities to simulate
situations that require
interpretive translation. For
example, they might translate
a dialogue in a cultural
exchange setting or a text
with idiomatic expressions.
They ensure that the
translations convey the
intended meaning and
cultural context.

In groups, learners translate
Arabic texts that contain
cultural references and
idiomatic expressions. They
focus on understanding the
cultural context and finding
equivalent expressions in the
target language that convey
the same meaning and
cultural significance.

Learners participate in
workshops dedicated to
understanding and
translating cultural references
and idiomatic expressions.

a)

the underlying meaning and
intent, ensuring that the
translated text is coherent and
contextually appropriate.
Evaluate the ability of learners to
analyse literal translation and
interpretive translation and how
the two differ.

Assess the role-play
performances for the
effectiveness of the interpretive
translations, looking out for the
learner's ability to convey the
underlying meaning and
maintain contextual
appropriateness in dynamic,
real-life scenarios.

Observe learners to assess their
ability to translate Arabic texts
that contain cultural references
and idiomatic expressions.
Focus on understanding the
cultural context and finding
equivalent expressions in the
target language that convey the
same meaning and cultural
significance.

Evaluate the learner’s
translations for effectiveness in
incorporating cultural nuances,
and provide feedback on their
understanding and application
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C) Learners practice translating
various texts and receive
feedback on how well they
capture and convey cultural
nuances in the target
language. Q)
In pairs, learners  role-play
scenarios where they simulate
real-life situations that involve
translating conversations or
texts rich in cultural
references and idiomatic
expressions.

e) Ingroups, learners practice
adapting these elements to
ensure that their translations
are contextually appropriate
and culturally sensitive.

Methods of Translation (i il (3 k)

Learning Outcomes

Suggested Learning Activities

The learner should be able to:

a)

analyse the various a)
methods of translation

(e 5l G3k),

recognising the
different techniques

and approac

to translate texts
accurately and
effectively. (u, s, v,a)

In groups, learners participate
in a workshop where different
methods of translation are
explained, such as literal
translation, free translation,
and dynamic equivalence.
Learners use each method on
sample texts to understand
applications and their
effectiveness.

In groups, learners write
essays comparing different
translation methods,
discussing the advantages
and disadvantages of each.
Learners provide examples
from the translation exercises
to illustrate how each method

hes used

of cultural sensitivity in
translations. Look out for the
learner's progress and
improvement in recognising
and adapting cultural elements.
Converse with learners to assess
their ability to translate
conversations or texts rich in
cultural references and
idiomatic expressions. Focus on
cultural references and
idiomatic expressions in
dynamic, practical contexts.

(12 periods)

Sample Assessment
Strategies

a) Observe learners to assess
their ability to explain
different methods of
translation and use each
method on sample texts
to understand its
application and
effectiveness.

Evaluate learners’ ability to
write essays comparing
different translation
methods, discussing the
advantages and
disadvantages of each.

c) Converse with learners to
assess their ability to
translate in different




b) apply different
methods of translation
to various texts,
demonstrating their
ability to choose and
use the appropriate
technique based on the
context, purpose, and
type of text.

ARABIC LANGUAGE SYLLABUS

can be applied and the results
achieved.

In pairs, learners engage in
role-play scenarios to act as
translators in different
contexts, using various
translation methods to handle
specific translation tasks. For
example, they use literal
translation for legal
documents and dynamic
equivalence for literary texts.
In groups, learners translate a)
various types of texts (e.g.,
legal documents, literary
excerpts, technical manuals)
using different translation
methods such as literal
translation, free translation,
and dynamic equivalence.

In groups, learners select the
most appropriate method
based on the context,
purpose, and type of text,and | b)
justify their choices.

In pairs, learners study case
examples of translated texts
that utilise different
translation methods.

In pairs, learners analyse the
effectiveness of each method = ¢)
in maintaining meaning,
context, and readability, then
apply these insights to their
own translation tasks,
choosing the appropriate
method for new texts.

In pairs, learners engage in
role-play scenarios, tasked
with translating texts in
various real-life situations (e.g.,
business meetings, cultural
exchanges, technical
instructions).

contexts, using various
translation methods to
handle specific translation.
Focus on learners'ability to
select and apply the most
suitable technique based
on the context and type of
text.

Assess learners’ ability to
translate various types of
texts using the most
appropriate method
based on the context,
purpose, and type of text,
and they justify their
choices focusing on
accuracy and
appropriateness of the
chosen methods.
Converse with learners to
evaluate their ability to
analyse the effectiveness
of each method of
translation in maintaining
meaning, context, and
readability.

Observe learners to assess
their ability to apply
different translation
methods depending on
the context of scenario.
Focus on learners’ability to
adapt their translation
techniques to different
contexts and effectively
communicate their
reasoning.




Q)
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effectively use
translation methods
that are linguistically
accurate and culturally
sensitive, emphasizing
precision and cultural
awareness to improve
overall competency. (u,
5, V, a)

In pairs, learners apply
different translation methods
depending on the scenario
and explain their choices to
peers or an instructor.

In groups, learners translate
various types of Arabic texts
using different translation
methods, such as literal
translation, free translation,
and dynamic equivalence.
They focus on ensuring that
the translations are both
linguistically correct and
culturally sensitive,
considering the context and
purpose of each text.

In groups, learners attend
workshops focusing on
understanding cultural
nuances in translation. They
translate culturally rich texts
and receive feedback on how
to incorporate cultural
context and sensitivity into
their translations.

In pairs, learners engage in
role-play activities to simulate
real-life translation tasks in

various sociocultural contexts.

They use different translation
methods to handle texts,
ensuring that translations are
linguistically correct and
culturally sensitive.

Assess learners’ ability to
translate various types of
Arabic texts using different
translation methods. Focus
on ensuring that the
translations are both
linguistically correct and
culturally sensitive,
considering the context
and purpose of each text.

Converse with learners to
assess their ability to
translate culturally rich
texts while incorporating
cultural context and
sensitivity into their
translations. Focus on
maintaining the original
text while ensuring that it
is contextually appropriate
and relevant in the target
language.

Observe learners to assess
their ability to use different
translation methods to
translate texts, ensuring
that translations are
linguistically correct and
culturally sensitive. Focus
on effective use of the
translation methods to
enhance overall
communicative and
sociocultural competency.

www.ncdc.go.ug
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Topic 10. Poetry Il =l

Duration: 32 Periods

Competency: The learner evaluates the Arabic poetry of the pre-Islamic, Islamic, Abbasid and
modern eras in terms of themes, styles, and cultural significance.
Cle g gall Cun (e Ziaall 5 dpnlual) 5 Y s ALl gumall 8 o jadl al aliall iy A guda gall Bolisl)

Learning Outcomes
The learner should be able
to:

a) analyse the poetry
works of eluwiall (Al-
Khansa'), (sl )
%) 2 =S (Ka'b bin

Suggested Learning Activities

a) Ingroups, learners discuss
the central themes of
mourning, wisdom, and life
experiences in each

Al a5 bl

Sample Assessment Strategies

a)

Converse with learners
discussing the poetry works
of Al-Khansa' and Zuheir ibn
Abi Sulma, to assess their

Zuhair) excerpt from the works of ability to analyse the central
(Jsm ) zae (8) (s sl sluidll (Al-Khansa'), %) themes.
(Al-Buh'turi) (sB0 Ly =2S (Ka'b bin b) Assess learners' ability to

seal ()l Caay B)

™

Zuhair)

(sl zae (H) s Al (Al-

make comparative analysis
ofeluidll (Al-Khansa'), %)

(sl JY): (Ahmad
Shaugqi), their life
experiences and how

Buh'turi)
P WY (an ) Caas )

(BN aa 3 0 =S (Ka'b bin
Zuhair)
(e M 20 (A) s i) (Al-Buh'turi)
(B5d deal (gl aas )
(< JA): (Ahmad Shaugi),

(«il ) (Ahmad Shaugi),

they conveyed messages
through literary works. b)

In groups, learners write a

(u,v, a)

comparative essay that
explores the themes of
mourning, wisdom, and life
experiences in the poetry
ofsbuidll (Al- Khansa'), )
(G0 a5 o =S (Ka'b bin
Zuhair)

@)

Evaluate learners' ability to
use multimedia project to
convey themes such as
mourning, wisdom, and life
experiences. Focus on
creativity, depth of analysis,
and accuracy in depicting

(Il z2e A) il (Al-
Buh'turi)
b9 daa (gl Caay B)

(<Ll J): (Ahmad Shaugi).

literary works.

c) Peers exchange essays and
provide constructive
feedback.

d) In pairs, learners create a
multimedia project that
illustrates the themes in
the works of slwiall (Al-
Khansa'),(sU_l) (3) n =S
) (Ka'b bin Zuhair)
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(D) z2a (B (il (Al-
Buh'turi)
P Jaal () as )

(«il J): (Ahmad Shaugi),

e) Learners use digital
storytelling, artwork, or
video to depict how themes
such as mourning, wisdom,
and life experiences are
conveyed. They present
their projects to the class
and explain their creative

choices.

d) analyse the a) Ingroups, learners analyse a) Assess learners'ability to
rhetorical the rhetorical aspects from analyse rhetorical aspects and
aspects gl the selected poetry excerpts explain their significance in the
3 in the of elwiall (Al-Khansa'), =S context of the prose.
poetry ofeluiall ) (e (Ka'b bin Zuhair), Provide feedback on their analytical
(Al-Khansa'), &) sl (Al-Buh'turi), 2aal depth and clarity of expression.
(Gl (S («dll ) A (Ahmad b) Assess learners'ability to
) (Ka'b bin Shaugi), such as metaphors, demonstrate through writing
Zuhair) similes, imagery, repetition, how the cultural and historical

(S5 z2a (B) (5 i) and parallelism. context of the works

(Al-Buh'turi) b) Learners present their contributes to the overall
deal (am ) Caay ) analysis to the class. impact of the rhetorical
S c) Ingroups, learners use devices.

(<& M): (Ahmad library resources or ICT to

Shauqi), value, cultural write a brief explanation of

and historical context of about 50 words on how

their works, enhancing cultural and historical

overall communicative context of the works

and sociocultural contributes to the overall

competency. (s, v, a) impact of rhetorical devices

in the poetry of ¢Lwidll (Al-
Khansa'), o5 o =S (Ka'b
bin Zuhair), sl (Al-
Buh'turi), 1) 2sd aal
(<4< (Ahmad Shauq).

www.ncdc.go.ug
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Senior Six Term One

Topic 11. Grammar |l

Duration: 12 Periods

Competency: The learner develops the ability to appreciate and use different forms of
emphasis to make their spoken and written communication more effective. The learner also
gains a good understanding of LY (exception), including its parts, tools, rules, and types.

Emphasis Al-Tawkid < 53 (12 periods)

Learning Suggested Learning Activities Sample Assessment

Outcomes Strategies

The learner should be

able to:

a) understandand = a) Ingroups, learners use concepts of a) Converse with learners in
recognise the verbal (&l &€ 6ll) and meaning an interactive discussion.
different types emphasis (s_siall 28 5ill), b) Assess their understanding
of emphasis in b) Learners use visual aids and sentence and accuracy in
Arabic examples provided by the teacher to distinguishing between
grammar, illustrate both types of emphasis. They verbal (il S ) and
specifically discuss to recognise the differences meaning emphasis ( S s
verbal emphasis and functions of each type of S sixall),

(Bl A gill) emphasis. c) Observe learners analyse
and meaning c) Ingroups, learners use a series of both types of emphasis.
emphasis sentences containing different types d) Assess learners’ written
(5 sixall a8 4ll), of emphasis to identify whether each reports analysing the use
sentence uses verbal or meaning of emphasis in provided
emphasis. sentences.
d) Ingroups, learners explain their e) FEvaluate their ability to
reasoning, then they write reports. explain the types of
This exercise will help learners emphasis and its effect on
practice distinguishing between the meaning.
two types of emphasis. f)  Assess the group
e) Insmall groups, learners are assigned presentations for accuracy,
a set of sentences containing various clarity, and depth of
types of emphasis. Each group analysis.
analyses the sentences and prepares a
presentation explaining the types of
emphasis used and their effects on
meaning.

b) explain the a) Ingroups, learners discuss the forms a) Observe learners discuss
different forms of 1S5l &5 (heavy and light) rules for forms and usage of ¢
of the S5l (58 attaching them to verbs. 2851l in sentences.

(heavy and b) In groups, learners use visual aids and b) Assess their
light) rules sample sentences provided by the understanding and




@)

ADVANCED SECONDARY CURRICULUM

governing their
attachment to
verbs. (U, s)

develop the
ability to
construct and
accurately use
S5l osin
sentences,
enhancing their
linguistic
proficiency and
appreciating
the importance
of precise
language use in
effective

communication.

(U, 9)

teacher to discuss the usage of both
forms. They engage in exercises to
practice identifying and using ¢

A< sl correctly.

In groups, learners use a series of
sentences containing verbs with o
2S¢l to identify whether the
sentences use the heavy or light form
and explain the rules governing their
usage.

In a role-play activity, learners create
dialogues using verbs with 1S sill &5,
A learner is assigned specific verbs to
use in their dialogues, ensuring they
apply the correct form of 853l ¢ 58
Perform their dialogues and discuss
their choices.

In groups, learners use a list of verbs
to construct sentences using S &l ¢ 8
forms. They share their sentences with
the class and explain their choices,
focusing on the importance of precise
language use in effective
communication.

In peer review sessions, learners
exchange constructed sentences with
a partner and evaluate their partners’
sentences for grammatical accuracy
and provide constructive feedback.
They discuss any errors and suggest
improvements.

In groups, learners write a short story
or a descriptive paragraph that
includes multiple instances of s

A8 ¢l Learners use these forms
creatively and accurately within their
writing. They share work with the class
and discuss how they incorporated
S5l O 5

accuracy in recognizing
the forms.

Assess learners’ written
reports, analysing the
usage of 2S5l ¢y s5in the
provided sentences.
Evaluate their ability to
explain the form used and
the rules governing its
attachment to verbs.
Assess learners' role-play
performances for accuracy
in using the correct forms
of 2S5l o

Evaluate their ability to
apply the rules in context.

Assess learners' ability to
construct sentences with
grammatical accuracy and
correct usage of 38 gl oy ¢
Evaluate the quality of
feedback given during
peer review sessions.
Assess learners' ability to
provide constructive
feedback on their partner’s
sentences and incorporate
suggestions into their
revisions.

Assess learners' creative
writing assignments for
accurate and creative use
of xSl o5

Evaluate the clarity,
coherence, and
effectiveness of their
writing, as well as their
ability to incorporate
grammatical forms
seamlessly.
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Conditional Articles (Adawat Al-shar’t) L &l <l s

Learning
Outcomes

The learner should
be able to:

a)

identify and
differentiate
Loyl @ gl
4l (jussive
conditional
tools) and <l
Lalall ye Lyl
(non-jussive
conditional
tools) their
forms and
functions
within
sentences. (u,s)

use oyl Q\qu
bl 4alal)
(conditional
tools specific to
certain
expressions):
Analyse and
apply the rules
governing the
use of specific
conditional
tools and
understand
their

grammatical

Q)

a)

b)

@)

Suggested Learning Activities

In a workshop, learners are
introduced to e jadl Ja il <l gol
(jussive conditional tools) and < sl
Aokl e LAl (non-jussive
conditional tools).

In groups, learners are provided with
visual aids and sample sentences to
discuss and illustrate their forms and
functions within sentences.

In groups, learners use series of
sentences containing different
conditional tools to identify whether
each sentence uses jussive or non-
jussive conditional tools and explain
their reasoning and write reports.

In small groups, learners are
assigned sets of sentences
containing different conditional
tools. They analyse the sentences
and prepare a presentation
explaining the types of conditional
tools used and their effects on
meaning.

In groups, learners discuss the
specific conditional tools (< saf

L il unique to certain sentence
structures and expressions.

In groups, learners use visual aids
and sample sentences to illustrate
the usage and rules of these tools.
They engage in exercises to practice
identifying and applying these tools
correctly and write reports.

Learners use series of sentences
requiring the use of specific
conditional tools to analyse the
sentences and apply the correct
conditional tools, explaining the
rules governing their usage.

(12 periods)

Sample Assessment Strategies

a)

Probe learners through
quizzes and guiding
questions to identify
whether sentences use
jussive or non-jussive
conditional tools. Assess
their understanding and
accuracy in distinguishing
between the two types.
Assess learners’ written
reports analysing the use of
conditional tools in provided
sentences. Evaluate their
ability to explain the type of
conditional tool and its
effect on meaning.

Assess the group
presentations for accuracy,
clarity, and depth of analysis.
Evaluate their ability to
identify and explain the
types of conditional tools
used in sentences.

Converse with learners by
administering quizzes and
guiding questions that
require learners to apply
specific conditional tools to
sentences. Assess their
understanding and accuracy
in using the correct tools
according to the rules.
Evaluate learners written
reports analysing the usage
of specific conditional tools
in provided sentences.
Assess their ability to explain
the rules governing their
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applications. d) Inarole-play activity, learners create usage and apply the correct

(us) dialogues using sentences that tools.
require specific conditional tools. c) Observe learners to assess
Each is assigned certain conditional their ability to apply the
tools to use in their dialogues, rules in context and
ensuring that they apply the rules construct grammatically
correctly. They perform dialogues correct sentences. Focus on
and discuss their choices. accuracy in using specific

conditional tools.

c) develop the a) Ingroups, learners use a list of a) Assess learners' ability to
ability to conditional tools and construct construct sentences using
construct and sentences using these tools conditional tools focusing
use various accurately. They share their on grammatical accuracy
conditional sentences with the class and explain and correctness. Provide
tools i sa) their choices, focusing on the feedback on their sentence
(Ll importance of precise language use. construction skills and areas
accurately in b) Ina peer review session, learners for improvement.
different exchange the constructed b) Converse with learners to
sentence sentences with a partner. Each evaluate the quality of
contexts. (U, s, V, learner evaluates their partner’s feedback given during peer
a) sentences for grammatical accuracy review sessions. Assess

and provide constructive feedback. learners' ability to provide

Discuss any errors and suggest constructive feedback on

improvements. their partners’ sentences and
c) Ingroups, learners write short stories incorporate suggestions into

or descriptive paragraphs that their revisions.

include multiple instances of various = ¢) Assess learners' creative

conditional tools. Learners use these
tools creatively and accurately
within their writing. Learners share
their work with the class and discuss
how they incorporated the
conditional tools.

writing assignments for
accurate and creative use of
conditional tools. Evaluate
the clarity, coherence, and
effectiveness of their writing,
as well as their ability to
incorporate grammatical
forms.

Competency: Learners understand and apply the concept of <L (exception) in Arabic
including its components, tools, rules and types.

coac g8 5 ) gl 5 cadlS i lld 8 Lay Ay pall D)) 3 oLELY) 4 sede () sicday s ) salriall agins 1406 gua gal) 3oLESY)
ach gl
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Exceptions <1y (Al-is’tithind)

Learning Outcomes
The learner should be

able to:

a)

b)

understand and
recognise the key
elements o\
LY that
constitute an
exception in
Arabic grammar,
including the
e (the
excluded
element), (e
4 (the reference
group), and the
LY C_n\JJi (tools
of exception). (u,

s)

analyse the a4
LY (rules of
exception) and
identify ¢!
LT (types of
exception).
analyse and
classify different
types of
exceptions, such
as el AUl oY)
(complete and
affirmative

Suggested Learning Activities

a)

b)

In a workshop, learners respond to
quizzes and guiding questions that
introduce them to the key elements
of exception in Arabic grammar,
including (iiius(the excluded
element), 4k iius(the reference
group), and the ¢l <l sal(tools of
exception). Learners use the provided
visual aids and sample sentences to
discuss and illustrate these elements.
Learners engage in interactive
discussions and exercises to help
them recognize and understand the
roles of each element.

They use provided series of sentences
containing exceptions to identify the
e 4ia e and elELY) @l galin
each sentence.

In small groups, learners analyse sets
of sentences containing exceptions.
Fach group analyses the sentences to
identify the i, 4ia e and
Y| & 5l They create a
presentation to explain their findings
to the class.

In groups, learners respond to quizzes
and guiding questions that require
them to classify different types of
exceptions and explain their rules,
such as <l WUl Y (complete
and affirmative exception), sty
il WUll(complete and negative
exception), and u=dlll ¢LELY)
(incomplete exception).

In groups, learners use visual aids and
sample sentences to illustrate the
rules and types. Learners do more

(6 periods)

Sample Assessment
Strategies

a)

b)

a)

b)

Probe learners with quizzes
and guiding questions that
require them to identify the
il 4ie e gnd Q\Jj
«LiYlin given sentences.
Assess their understanding
and accuracy in recognising
the key elements of
exception.

Assess learners’ written
reports analysing the key
elements of exception in
provided sentences.
Evaluate their ability to
identify and explain the
il 4ie AT gnd Q\}Ji
LYy,

Assess the group
presentations for accuracy,
clarity, and depth of
analysis. Evaluate their
ability to identify and
explain the key elements of
exception in sentences.

Converse with learners by
administering quizzes and
guiding questions that
require learners to classify
different types of
exceptions and explain their
rules. Assess their ability to
correctly categorise
exceptions and apply the
rules.

Evaluate learners’ written
reports analysing the
different types of
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exception),
il Al oLy
(complete and
negative
exception),
oilll LY
(incomplete
exception), and
explain the rules
governing their
usage in
sentences. (u, s)

develop the ability
to construct and
use Ly c;:\)ai
accurately in
various sentence
contexts. (U, s, v, a)

d)

a)

practice identifying and classifying
exceptions correctly.

In groups, learners use a series of
sentences containing different types
of exceptions to classify each
sentence according to its type and
explain the rules governing its usage.
This exercise will help learners
practice recognising and
understanding the different types of
exceptions. Learners write reports.

In a discussion, learners compare the
different types of exceptions and
their rules. They identify similarities
and differences between AUl ¢LELY)
Casial) sl AU el and sliiuY)
=il

In groups, learners discuss the
significance of each type and when
to use them. They write reports.

In groups, learners use a list of
sentences that lack clarity due to the
incorrect or absent use of <l
LY (tools of exception). Learners
rewrite these sentences correctly by
incorporating appropriate tools of
exception and clearly identifying
il Gl je) &Y (the grammatical
status of the excluded element). After
rewriting, they share their corrected
sentences with the class and discuss
the improvements made.

In a grammar game, learners work in
teams to correctly use Lyl il ol in
given sentences. They use flashcards
with sentences that need tools of
exception and challenge learners to
rewrite the sentences correctly within
a limited time. The team with the
most correctly revised sentences
wins the game. This activity promotes
teamwork, quick thinking, and
mastery of grammatical concepts.

In groups, learners write short
paragraphs or essays incorporating

b)

exceptions in provided
sentences. Evaluate their
ability to classify the
exceptions and explain the
rules governing their usage.
Assess learners’ written
essays comparing the
different types of
exceptions and their rules.
Assess their ability to apply
different types of
exceptions.

Observe learners' re-written
sentences for grammatical
accuracy and correct usage
of eyl @i, Evaluate
their ability to identify and
apply the appropriate tools
of exception and accurately
determine <le) &¥la
i), Provide feedback on
their sentence construction
skills and areas for
improvement.

Converse with learners in
the interactive grammar
games. Assess their ability
to correctly use ¢l <l ol
under time constraints.
Assess the accuracy and
clarity of their revised
sentences and provide
feedback on their quick
thinking and application
skills.

Assess the quality of
feedback given during peer
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multiple L&) <l 3l In pairs, they review sessions. Evaluate
exchange their writings and evaluate learners' ability to provide
each other's use of tools of exception, constructive feedback on
providing constructive feedback on their peers' use of i sl
grammatical accuracy and clarity. LYl and how well they
Learners then revise their work based incorporate peer

on the feedback received. suggestions into their

revisions. Provide feedback
on their collaborative skills
and understanding of
grammatical concepts.

Topic 12. Islamic Era (<>bY) paall
Prose il Duration: 24 Periods

Competency: The learner explains the characteristics of Arabic prose from the Islamic era,
demonstrates an understanding of its themes, styles, and cultural significance.

de guia gall BelESH): Mbya}dw (i g4 ¢ oY) puaad) g—a'g-'ﬂ‘ Al Gailad ¢ galatial) T
AL Alsan) g Al g

Prophet Muhammad (PBUH) on the Rights of a Muslim (8 Periods)

M‘&QMJA#&‘&‘&‘JMJW

Learning Outcomes Suggested Learning Activities Sample Assessment
The learner should be able to: Strategies
a) analyse the personality a) Ingroups, learners write an a) FEvaluate the ability of
of Prophet Muhammad essay describing the learners to describe the
(PBUH) (ol dpadl = personality of Prophet personality of Prophet
s adle Al Lo dass, Muhammad (PBUH). The essay Muhammad (PBUH). Focus
understand his highlights his significant on his significant qualities
significant qualities and qualities and virtues as and virtues as reflected in
virtues as reflected in his reflected in his life and his life and teachings.
life and teachings. (v,a) teachings. b) Observe the role-play to
b) In pairs, learners role-play assess the ability of
recreating significant events learners to recreate
from the life of Prophet significant events from the
Muhammad (PBUH) that life of Prophet Muhammad
reflect his qualities and (PBUH) that reflect his
virtues. This exercise involves qualities and virtues. Focus
acting out scenarios that on the conveyance of

highlight his character traits.
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b) analyse the themes, and

@)

purpose of Prophet
Muhammad's (PBUH)
prose, central message
in his teachings and
how these are conveyed
through his literary and
rhetorical works. (u, v, a)

analyse the rhetorical
aspects (&3l meaSll) in
the prose of Prophet
Muhammad (PBUH),
appreciate the literary
techniques used, value

a)

a)

In groups, learners analyse the = ¢)
significant qualities and

virtues of Prophet

Muhammad (PBUH). Each
participant shares their
interpretation and engages in

a collaborative analysis of his
personality.

In groups, learners write an a)
essay analysing the themes

and purposes of Prophet
Muhammad's (PBUH) prose,
focusing on central messages

such as compassion, justice,

and humility; and explain how
these are conveyed through

his literary and rhetorical

works.

In groups, learners conduct a
comparative analysis of

different pieces of prose by b)
Prophet Muhammad (PBUH),
identifying recurring themes
and purpose. They compare
how these themes are
conveyed through various
rhetorical techniques.

In groups, learners deliver
presentations on the central
messages in Prophet
Muhammad's (PBUH) Q)
teachings, explaining how

these messages are conveyed
through his prose.

In groups, learners write an a)
essay analysing the rhetorical
aspects (&3 ma3dl) in the

prose of Prophet Muhammad
(PBUH), focusing on

identifying and explaining the

moral lessons from his
actions.

Observe learners in the
discussion to assess their
ability to analyse the
significant qualities and
virtues of Prophet
Muhammad (pbuh).

Evaluate learners’ ability to
analyse the central themes
and purposes of Prophet
Muhammad's (PBUH)
prose, focusing on central
messages in his teaching
such as compassion,
justice, and humility, and
explain how these are
conveyed through his
literary and rhetorical
works.

Assess learners’ ability to
conduct a comparative
analysis of different pieces
of prose by Prophet
Muhammad (PBUH),
identifying recurring
themes and purposes.

Focus on how these themes are
conveyed through various
rhetorical techniques.

Converse with learners to
assess their ability to
demonstrate how Prophet
Muhammad's (PBUH)
teachings, and messages
are conveyed through his
prose.

Assess learners' ability to
analyse the rhetorical
aspects (A3l madkll) in
the prose of Prophet
Muhammad (PBUH).
Focus on the use of literary




the cultural and
historical significance of
his teachings to
enhance the overall
communication and
sociocultural
competency. (U, s, v, a)

ARABIC LANGUAGE SYLLABUS

use of literary techniques such
as metaphors, similes, and
parallelism; and discuss their
impact on the meaning and
effectiveness of his teachings.
In groups, learners analyse the
rhetorical techniques in the
prose of Prophet Muhammad
(PBUH). Each group prepares a
presentation on one specific
rhetorical aspect, explaining
how it enhances the message
and significance of his
teachings.

In groups, learners create a
multimedia project (such as a
video, digital artwork, or an
illustrated booklet) that
interprets the rhetorical
techniques used in the prose
of Prophet Muhammad
(PBUH). The project should
include visuals and
annotations explaining the
literary and rhetorical
elements.

b)

techniques such as
metaphors, similes,
parallelism and their
impact on meaning.
Converse with learners to
assess their ability to
analyse the rhetorical
techniques in the prose of
Prophet Muhammad
(PBUH). Focus on how
rhetoric aspects enhance
the message.

Evaluate the ability of
learners to interpret the
rhetorical techniques used
in the prose of Prophet
Muhammad (PBUH). Focus
on creativity, meaningful
interpretations, clarity of
connections between
visuals and rhetorical
techniques.

Caliph Uth’'man Bin Affan on Humility, Fairness, Mercy and Values

Learning Outcomes

The learner should be able to:

a) describe the character of
Caliph Uthman bin Affan
(Mo o laie 434aN)),
understand his significant
qualities and virtues as
reflected in his life and
teachings, especially

(8 Periods)

(Al 5 Jaadl 5 il il (e AaSa 1olde o e 484A))

Suggested Learning
Activities

a) Ingroups, learners write
an essay describing the
character of Caliph
Uthman bin Affan (RA).
The essay should highlight
his significant qualities and
virtues, especially related
to humility, justice, and

Sample Assessment
Strategies

a)

Evaluate the ability of
learners to describe the
character of Caliph
Uthman bin Affan (RA).
Focus on his significant
qualities and virtues,
especially related to
humility, justice, and
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related to humility, justice,
and mercy. (u, v, a)

b) analyse the themes and
purposes of Caliph Uthman
bin Affan's prose, describe
central messages such as
humility, justice, mercy, and
how these themes are
conveyed through his
literary and rhetorical
works. (U, s, v, a)

mercy, as reflected in his
life and teachings.

In pairs, learners
participate in role-plays
where they recreate
significant events from the
life of Caliph Uthman bin
Affan (RA) that reflect his
qualities and virtues.

In groups, learners analyse
the significant qualities
and virtues of Caliph
Uthman bin Affan (RA).
Each participant shares
their interpretation and
engages in a collaborative
analysis of his personality.
In groups, learners write
an essay analysing the
themes and purposes of
Caliph Uthman bin Affan's
(RA) prose. The essay
should focus on central
messages such as humility,
justice, and mercy, and
explain how these are
conveyed through his
literary and rhetorical
works.

In groups, learners
conduct a comparative
analysis of different pieces
of prose by Caliph Uthman
bin Affan (RA), identifying
recurring themes and
purposes. They should
compare how these
themes are conveyed
through various rhetorical
techniques.

In groups, learners deliver
a presentation on the
central messages in Caliph
Uthman bin Affan's (RA)
teachings, explaining how

mercy, as reflected in his
life and teachings.
Observe learners to assess
their ability to recreate
significant events from the
life of Caliph Uthman bin
Affan (RA) that reflect his
qualities and virtues. Focus
on ability to convey moral
lessons from his actions.
Observe learners to assess
their ability to analyse the
significant qualities and
virtues of Caliph Uthman
bin Affan (RA). Focus on
articulation of ideas and
interpretation.

Evaluate learners’ ability to
analyse the themes and
purposes of Caliph
Uthman bin Affan's (RA)
prose focusing on central
messages such as humility,
justice, and mercy.

Assess learners’ ability to
analyse different pieces of
prose by Caliph Uthman
bin Affan (RA), focusing on
recurring themes and
purposes.

Converse with learners to
assess their ability to
demonstrate how Caliph
Uthman bin Affan's (RA)
central messages are
conveyed through his
prose. Focus on central
messages and rhetorical
techniques.

www.ncdc.go.ug



analyse the rhetorical
aspects (A3l ze3kll) in
the prose of Caliph Uthman
bin Affan, appreciate the
literary techniques used,
value, cultural and
historical significance of his
teachings to enhance the
overall communicative and
sociocultural competency.
(U,s,v,a)

ARABIC LANGUAGE SYLLABUS

these messages are
conveyed through his
prose. The presentation
should include examples
and analysis of rhetorical
techniques used.

In groups, learners write
an essay analysing the
rhetorical aspects ( gl
43U in the prose of
Caliph Uthman bin Affan
(RA) and discuss their
impact on the meaning
and effectiveness of his
teachings.

In groups, learners analyse
the rhetorical techniques
in the prose of Caliph
Uthman bin Affan (RA).
Each group prepares a
presentation on one
specific rhetorical aspect,
explaining how it
enhances the message
and significance of his
teachings.

In groups, learners create a
multimedia project (such
as a video, digital artwork,
or an illustrated booklet)
that interprets the
rhetorical techniques used
in the prose of Caliph
Uthman bin Affan (RA).
The project should include
visuals and annotations
explaining the literary and
rhetorical elements.

a)

b)

Q)

Evaluate learners’ ability to
analyse the rhetorical
aspects (A3l madkll) in
the prose of Caliph
Uthman bin Affan (RA)
focusing on the use of
literary techniques such as
metaphors, parallelism,
and rhetorical questions.
Assess learners’ ability to
analyse the rhetorical
techniques in the prose of
Caliph Uthman bin Affan
(RA), focus on how
rhetorical techniques
enhance the message and
significance of his
teachings.

Evaluate learners'ability to
interpret the rhetorical
techniques used in the
prose of Caliph Uthman
bin Affan (RA). Focus on
Creativity, accuracy and
clear connections
between visuals and
rhetorical techniques.
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Caliph Umar Bin Khattab and His Letter to Abi Musa Al-Sh’ari

(8 Periods)

Learning Outcomes Suggested Learning Activities

The learner should be able

to:

a) analyse the a)
character of Caliph
Umar bin Khattab,
Al G e ddlA
demonstrate his
significant qualities

In groups, learners write an essay
describing the character of 4ada
Gladll ¢ e Caliph Umar bin
Khattab (RA). The essay should
highlight his significant qualities
and virtues, especially as

and virtues, conveyed in his letter to Abu
especially as Musa al-Ash'ari.
conveyed in his b) Learners participate in role-play

letter to Abu Musa
al-Ash'ari. (u, v, a)

activities where they recreate
significant events from the life of
Caliph Umar bin Khattab (RA)
that reflect his qualities and
virtues. This exercise involves
acting out scenarios based on his
letter to Abu Musa al-Ash'ari.

c) Learners participate in a
discussion circle where they
analyse and discuss the
significant qualities and virtues of
Caliph Umar bin Khattab (RA).

d) Each participant shares their

interpretation and engages in a

collaborative analysis of his

personality, especially focusing
on his letter to Abu Musa al-

Ash'ari.

In groups, learners write an essay

analysing the themes and

purposes of Gllaall ¢y jee dals

Caliph Umar bin Khattab's (RA)

prose. The essay should focus on

central messages such as justice,
humility, leadership, and explain

how these themes are conveyed
through his literary and rhetorical

b) analyse the themes a)
and purposes of
Gasll (g jee dada
Caliph Umar bin
Khattab's prose, and
understand how
these themes are
conveyed through
his literary and

a)

b)

Q)

Sample Assessment
Strategies

Evaluate learners’ability to
analyse the character of
GUasll (g ee A8d3 his
significant qualities and
virtues especially as
conveyed in his letter to
Abu Musa al-Ash'ari. Focus
on depth of analysis, use
of textual evidence, and
clarity of expression.
Converse with learners in
their role-play
performance to assess
their ability to recreate
significant events from the
life of Caliph Umar bin
Khattab (RA) that reflect
his qualities, virtues and
actions.

Observe learners to assess
their ability to discuss the
significant qualities and
virtues of Caliph Umar bin
Khattab (RA). Focusing on
leadership, justice and
humility.

Evaluate learners'ability to
analyse the themes, essay
for depth of theme and
purposes of (» sae d4la
<lkall Caliph Umar bin
Khattab's (RA) prose. Focus
on central messages such
as justice, humility, and
leadership; analysis of; use




Q)

rhetorical works. (u,
v, a)

analyse the
rhetorical aspects
(e zal) in the
prose of Caliph Umar
bin Khattab,
appreciate the
literary techniques
used, value the
cultural and
historical
significance of his
teachings, enhance
the overall
communicative and
sociocultural
competency. (u, v, a)

b)

ARABIC LANGUAGE SYLLABUS

works, particularly in his letter to
Abu Musa al-Ash'ari.

In groups, learners conduct a
comparative analysis of different
pieces of prose by ¢ e ala
<l Caliph Umar bin Khattab
(RA), identifying recurring
themes and purposes. They
should compare how these
themes are conveyed through
various rhetorical techniques.

In groups, learners prepare and
deliver a presentation on the
central messages in Caliph Umar
bin Khattab's (RA) teachings,
explaining how these messages
are conveyed through his prose.
The presentation should include
examples and analysis of
rhetorical techniques used,
focusing on his letter to Abu
Musa al-Ash'ari.

In groups, learners write an essay
analysing the rhetorical aspects
(A2 =a3ll) in the prose of
Caliph Umar bin Khattab (RA).
The essay should focus on
identifying and explaining the
use of literary techniques such as
metaphors, parallelism, rhetorical
questions and discuss their
impact on the meaning and
effectiveness of his teachings.
Learners participate in a group
discussion to analyse the
rhetorical techniques in the
prose of —asll ¢ jee 441 Caliph
Umar bin Khattab (RA).

Each group prepares a
presentation on one specific
rhetorical aspect, explaining how
it enhances the message and
significance of his teachings.

In groups, learners create a
multimedia project (such as a

b)

@)

of textual evidence and
clarity of argumentation.
Assess learners’ ability to
conduct a comparative
analysis of different pieces
of prose by (» e Aala
<4l Caliph Umar bin
Khattab (RA), identifying
recurring themes and
purposes.

Converse with learners to
assess their ability to
explain how the central
messages in Caliph Umar
bin Khattab's (RA)
teachings, are conveyed
through his prose. Focus
on coherence, depth of
analysis, effective
communication of ideas,
and detailed analysis of
rhetorical techniques.
Evaluate learners’ ability to
analyse the rhetorical
aspects (A& 3l ze3kll) in
the prose of Caliph Umar
bin Khattab (RA). Focus on
identifying and explaining
the use of literary
techniques.

Assess learners’ ability to
analyse the rhetorical
techniques in the prose of
Gllaall ¢ jee 43da Caliph
Umar bin Khattab (RA),
explaining how it
enhances the message
and significance of his
teachings.

Converse with learners to
assess their ability to
interpret the rhetorical
techniques used in the
prose of Caliph Umar bin
Khattab (RA). Focus on
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video, digital artwork, or an
illustrated booklet) that interprets
the rhetorical techniques used in
the prose of Caliph Umar bin
Khattab (RA). The project should
include visuals and annotations
explaining the literary and
rhetorical elements.

creativity, originality,
coherence of visual
elements with the textual
analysis, and clarity of
annotations, techniques,
and well-explained
annotations.

Topic 13. Arabic Literature . »!! =2¥): The Abbasid Era (bsll sasl))

Duration: 42 Periods

Competency: The learner describes the character of the authors of the Abbasid Era and
explains the common characteristics and significance of their prose, demonstrating an
understanding of their contributions to Arabic literature and cultural heritage.

(b Faanl 5 AS il (ailiadl () sm s puonl) emall e Tpmit () saleial] Chusy 1 ida gall o il
SN g el oY) agilalensl agagh aa g Laa

Prose (LAlll)

The work system by Ibn Al-Muqaffa’a sl (Y el ol

Learning Outcomes
The learner should be
able to:

a) describe the a)
character of lbn
Mugaffa'a,

understanding his

significant qualities and

contributions as

reflected in his literary

works.

(8 48 pn5 g () Hpmi) | )

(o) ) sl

(U,s,v,a)

Suggested Learning Activities

In groups, learners read a)
about the life and character

of Ibn Mugaffa'a (dsaddysha

& cil). They use

biographical texts and

historical resources to

highlight his significant

qualities and contributions.

In groups, learners discuss

lbn Mugaffa’a’s background,

education, major works, and b)

the historical context in

which he lived. They create a
timeline of his life and
achievements.

In groups, learners write Q)
essays describing the

(20 Periods)

Sample Assessment Strategies

Observe learners as they read
and discuss the life and
character of Ibn Mugaffa'a to
assess their ability to describe
his qualities and contributions
accurately. Evaluate their use of
evidence from biographical
studies and literary works.
Provide feedback on their
analytical and writing skills.
Evaluate the learners’ability to
research, present, discuss and
describe Ibn Mugaffa’a’s
character. Focus on clarity,
accuracy, and coherency.
Observe learners discuss
specific aspects of Ibn




b) analyse the
themes and
purpose of lbn
Mugaffa'a's prose,
identifying central
messages and
objectives in his
writings, and
understanding how
these themes are
conveyed through
his literary and
rhetorical works. (u)

c. analyse the rhetorical
aspects used in Ibn
Mugaffa'a’s text (u, s).

d)

a)

ARABIC LANGUAGE SYLLABUS

character of lon Mugaffaa.
They use information
gathered from biographical
studies and his literary works
to analyse his qualities,
motivations, and
contributions. In small
groups, learners are assigned
specific aspects of Ibn
Mugaffa'a's contributions,
such as his literary style,
major works, or influence on
Arabic literature. Each group
Creates a presentation
summarising their findings
and discussing the
significance of his
contributions. Presentations
are followed by a class
discussion.

In groups, learners analyse
the themes and purposes of
lbn Mugaffa'a’s texts.

In groups, learners discuss
the central messages, how
they are conveyed and
objectives in his writings.

In groups, learners discuss
how the themes reflect the
historical and cultural
context of his time.

Groups present their findings

In groups, learners carry out a
close reading, annotating the
text to highlight rhetorical

Mugaffa'a. Create quizzes based
on the biographical study of
Ibn Mugaffaa, assessing
learners' understanding of his
life, qualities, and contributions.
Evaluate their ability to recall
key information and their
comprehension of the historical
context.

Observe learners analyse the
themes and purposes of Ibn
Mugaffa'a's prose. Focus on
their ability to analyse the
themes and purposes of Ibn
Mugaffa’a’s texts and their
research skills.

Assess learners' essays on the
themes and purposes of Ibn
Mugaffa'a's prose. Evaluate their
use of textual evidence and
their understanding of the
historical and cultural context.
Observe learners to evaluate
their ability to analyse and
discuss the themes and
purposes of Ibn Mugaffa'a’s
prose.

Assess their ability to contribute
meaningful insights and
engage with their peers' ideas.

Assess learners' annotated texts
to evaluate their ability to
identify and explain rhetorical
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expressions and literary
techniques such as
metaphors, similes,
parallelism, and allegory.

b) Insmall groups, learners
discuss their findings on how
rhetorical aspects contribute
to the overall meaning and
impact of the text.

C) Ingroups, learners write
essays analysing the
rhetorical aspects and their
effectiveness in the selected
passages from lbn
Mugaffa’a’s prose.

d) Learners peer review each
other’s essays to provide
constructive feedback.

e) Learnersresearch the
historical and cultural
context of Ibn Muqgaffa'a's
time.

) In groups, learners explore
the influences on his writing;
political and social
environment; and the
significance of his
contributions to Arabic
literature.

g) Ingroups, learners create
presentations that connect
the rhetorical aspects of his
prose to the broader cultural
and historical context;
demonstrating how his
works reflect and respond to
his era.

b)

devices and literary techniques
in Ibn Mugaffa'a’s prose. Provide
timely feedback on the
accuracy and depth of their
annotations, emphasising areas
for improvement.

Evaluate learners' essays on the
rhetorical aspects of lbn
Mugaffa'a’s prose, focusing on
their ability to analyse and
explain the function and
significance of rhetorical
devices. Provide timely
feedback on the clarity,
coherence, and depth of their
analysis, as well as their writing
skills.

Assess learners' ability to
connect rhetorical aspects to
the broader cultural and
historical background, as well
as the clarity and effectiveness
of their presentations. Provide
feedback on their research and
presentation skills.
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The Letter of Abdullah Ibn Tahir to his Son Tahir on Conduct, Politics and

Good Governance

Learning Outcomes
The learner should be able
to:

a) analyse the
character, biography
and contribution of
Abdullah Ibn Tahir
(oAl o ) ) to
Arabic literature and
his influence on
political and social
thought. (u,s,v,a)

b) analyse the theme
and purpose of
Abdullah Ibn Tahir’s

prose
(Al 0n & 2e)
particularly " & xe 4lu )
& a4l ) el o

ol e g Auland) s QI (8 el 4 ) el g i e Al

Suggested Learning Activities

a)

In groups, learners research the
life and significant contributions
of Abdullah Ibn Tahir o &1 ae)
(uala, Gather information on his
biography, major works, and
influence on political and social
thought.

In groups, learners create a
presentation or a poster
summarising their findings and
share it with the class.

In groups, learners use excerpts
of Abdullah Ibn Tahir's ¢ 4 ae)
(uala works. In small groups, they
read and discuss these excerpts,
focusing on identifying his
contributions to literature and his
unique writing style. Each group
presents their insights to the
class, then write reports.

In pairs, learners role-play by
taking roles of Abdullah lbn Tahir
(LAl s ) ) and other
historical figures. They create
dialogue and dramatise key
events and contributions of e
alla o di's Jife,

In groups, leaners analyse
selected passages from " xe dlu
Y el asl ) el o A
omail) Gus 5 Al 5" They identify
and discuss the central themes,
purposes, and messages
conveyed by _ala o 4l xe They
present their analyses to the

(22 periods)

Sample Assessment
Strategies

a) Assess learners' research
projects for accuracy,
depth, and clarity. Focus
on their ability to
summarise biographical
details and significant
contributions of Abdullah
Ibn Tahir (Lala o 4 2e),

b) Converse with learners to
assess their ability to write
reports on their literature
review discussions,
focusing on the unique
qualities of Abdullah lbn
Tahir’s

(ala o ) 2 ) writing style

and his impact on literature
and political thought.

c) Evaluate learners' role-play
performances, focusing on
their ability to accurately
portray salka (p &l 2e's
character and
contributions.

d) Assess the creativity,
engagement, and
historical accuracy of their
dramatisations.

a) Observe learners’
presentations of analysing
selected passages from
"ai) ) el g ) e A
O s Anlandl g Y 8l
Ll Focus on their ability
to analyse the themes and
purposes.




).\.I.J.\l\ L’)‘“‘;J a.uzl:\.ml\j k._l\.l-y\lu
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(usv,a)

@)

analyse the rhetoric
aspects and
techniques used in
Al G il ae's
prose,
demonstrating an
appreciation for the
literary and linguistic
intricacies of Arabic
literature. (u, s, v, a)

a)

class, highlighting the author's b)
intentions and the literary

techniques used to convey

themes.

In pairs, learners use a Q
comprehensive list of themes

found in " Y sala g d ae Al

O g Al 5 A A jalla any)

_wall to create theme maps that
visually represent how these

themes are developed and
interconnected throughout the

tex. d)
The learners present theme maps

to the class and explain the
significance of each theme.

In pairs, learners compare the

themes and purposes of " 4l

¥l & jalaanl ) el o dl ae
owdill s g Auaad) 6" with other e)
works of Arabic literature. They

write essays identifying common
themes and unique aspects,

discuss how _ala g il ae's

approach to these themes differs

from or aligns with other authors.

In groups, learners use extracts a)
from _alla cp & 2e's prose to

identify rhetorical devices and
techniques such as metaphor,

simile, alliteration, and antithesis.

They annotate the text,

highlighting these devices and
discussing their functions and

effects, then share their findings

with the class. b)
In pairs, learners write essays

analysing the rhetorical aspects

of selected passages from 4 xe

ol o's prose. They focus on

how the rhetorical devices

contribute to the overall impact

and meaning of the text.

Assess their ability to
interpret and explain e
alh o dil's intentions and
messages.

Observe learners' theme
maps for accuracy, clarity,
and depth of analysis.
Assess their ability to
visually represent and
explain the central themes
and their significance
within the text.

Evaluate learners’ written
essays comparing the
themes and purposes of
") ) el g Al ae Al
O Adandl s Y 4 el
onall" with other works of
Arabic literature.

Assess their ability to
conduct comparative
analyses and articulate the
similarities and differences
in thematic approaches.

Observe learners'
annotated texts to
evaluate their ability to
identify and explain
rhetorical devices and
literary techniques in e
b o dV's prose. Focus
on accuracy of their
annotations.

Evaluate learners' essays
on the rhetorical aspects
of alk cp & xe's prose,
focusing on their ability to
analyse and explain the
function and significance
of rhetorical devices.
Provide feedback on the
clarity, coherence, and
depth of their analysis.




@)
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Learners peer review each other’s
essays to provide constructive
feedback.

In groups, learners research the
historical and cultural context of
b o & 2e's time. They explore
the influences on his writing, the
political and social environment,
and the significance of his
contributions to Arabic literature.
learners create presentations that
connect the rhetorical aspects of
his prose to the broader cultural
and historical context.

o)

d)

Converse with learners
during their presentations
on the historical and
cultural context of & xe
Al odf's works.

Evaluate their ability to
connect rhetorical aspects
to the broader cultural and
historical background, as
well as the clarity and
effectiveness of their
presentations.
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Senior Six Term Two

Topic 14. Translation

Duration: 28 Periods

Competency: The learner uses the different types of translations to translate texts from
English to Arabic and vice versa.

L) A A alady) e pagall) das it das il (e ddlid) £ 5Y) alaial) addiey 14e g gal) 35LESY)

Lousall g

Importance of translation i« jill L.aai types of translation ‘e yil ¢

Learning Outcomes
The learner should be
able to:

a) explain why
translation is
valuable
between Arabic
and other
communities.
(Ran il dzaal)
(usyv,a)

b) Examine appropriate
uses of types of
translation in different
contexts. (U, s)

Suggested Learning Activities

a) In groups, learners discuss the
importance of translation.

b)

Learners use case studies
provided to them to showcase
the role of translation in
different scenarios, such as
international diplomacy,
literature, and business.

In groups, learners analyse the
impact of translation and
discuss how it facilitates
communication and
understanding. They write
reports.

In groups, learners research
and present about a specific
instance where translation
played a crucial role in
bridging cultural gaps or
sharing knowledge.

In groups, learners
summarising their findings for
final presentations.

In an interactive lecture,
learners discuss different types
of translation.

In groups, learners use a series
of translated texts to classify
each translation and explain

a)

a)

(18 periods)

Sample Assessment Strategies

Evaluate learners' participation
in the class discussion on the
importance of translation.
Focus on their ability to
articulate the value of
translation.

Assess learners’ written reports
analysing the case studies
provided. Evaluate their ability
to identify the role of
translation and discuss its
impact. Focus on their
analytical skills.

Assess learners' ability to
articulate the specific instance
where translation played a
crucial role in bridging cultural
gaps or sharing knowledge.
Focus on accuracy, clarity, and
depth of their analysis.

Converse with learners by
administering quizzes and
guiding questions that require
learners to classify translated
texts as written, interpretative,
or adaptive. Assess their
understanding and accuracy




) translate texts
accurately from Arabic
to English and vice
versa., ((uar dea s
Al (e pa il
an daa i g 4 julady)
) &Y (a el
A ) (u,s,v,a)

b)

ARABIC LANGUAGE SYLLABUS

their reasoning. They write
reports.

In small groups, learners use a
set of translated texts to
analyse and prepare a
presentation explaining the
type of translation used and
its appropriateness for the
context.

In groups, learners practice
the process of translating texts
accurately, focusing on
preserving meaning and
cultural nuances.

In a peer review session,
learners exchange their
translations with a partner.
Each learner evaluates their
partner’s translation for
accuracy, cultural sensitivity,
and preservation of key
points.

Learners share their
translations and explain their
approach to preserving
meaning and cultural
nuances.

b)

a)

b)

in distinguishing between the
types.

Receive learners'reports to
assess their ability to analyse
translated texts provided.
Evaluate their ability to classify
the translations and explain
the appropriateness of each
type for the context.

Assess the group
presentations for accuracy,
clarity, and depth of analysis.
Observe learners practise the
process of translating by
asking them guiding
questions. Use scaffolding
techniques, such as
highlighting and note taking,
to support their translation
efforts. Assess their ability to
translate taking care of
linguistic accuracy, cultural
sensitivity, and preservation of
key points. Focus on their
translation skills and areas for
improvement.

Assess their ability to provide
constructive feedback on their
peers' translations. Evaluate
the quality of feedback given
and how well learners
incorporate peer suggestions
into their final translations.
Assess learners' presentations
basing on their translation
choices, idiomatic expressions,
cultural context and
significance.
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Topic 15. Arabic Literature . »!! -»¥| The Modern Era cuaall yasll
Prose il

Duration: 24 Periods

Competency: The learner describes the characteristics of modern-era prose, explains its
common themes, purposes, and rhetorical aspects, and demonstrates an understanding of its
significance and cultural context.

Lo gagall Belasl); Cilaa¥) g dadlil) aada) gall G ga ydin g cCuaall puaall B S Gailad ¢ galaial) iy

To my son by Ahmed Amin ¢ ) Gl 2eal S

Learning Outcomes

(AU ABlua g ) 4adY agagh i g Laa A£Gl sl

The morals by Mustafa Al-Manfaluti b sl dhiadd Glall Jlas

Suggested Learning Activities

(24 Periods)

Sample Assessment Strategies

The learner should be
able to:
a) describe the a) Ingroups, learners research on a) Evaluate learners’ ability to
character of the life, major works, significant summarise biographical
a5 a slésal) contributions of (sl and details and significant
ol and recount ol 2aal, and their impact on contributions of A sliwall and
the biographical Arabic literature. ol 2l Focus on accuracy,
details and b) Learners create a presentation or clarity, research and
significant a poster summarising their presentation skills.
contributions of findings and share it with the b) Evaluate learners'written
Bt in his class. reports on their literature
writing about c) Insmall groups, learners read review discussions, focusing
"GN and sl excerpts from (s sléiall's " lall” on the unique qualities of
Ol in "sals I and ol 2eal's "2l 5 N and hstial and oml 2eal's writing
identifying their discuss, focusing on identifying styles and their impact on
impact on Arabic their contributions to literature literature. Assess their ability to
literature and and the qualities that define analyse and describe these
their unique their writing styles. Learners aspects effectively.
writing styles. (u, present their insights to the c) Evaluate learners' role-play
v, a) class. performances, focusing on
d) Inarole-play activity, learners their ability to accurately
take on the roles of 4 séwll and portray sk stiiall and ¢l 2eal's
Ol 2al They create dialogues characters and contributions.
and dramatise key events and Assess the creativity,
contributions of their lives. engagement, and historical
accuracy of their
dramatisations.
b) analyse and a) Inaworkshop, learners analyse a) Assess learners’ written reports
interpret the selected passages from (b stisall's analysing the themes and
themes and "G and Gsel 2eal's Tl s S to purposes of selected passages

purposes within
the prose of both
bl gnd sl

ol (U, v, a)

discuss the central themes,
purposes, messages, authors'
intentions and the literary
techniques used to convey
themes. They work in pairs to

from "Gladl" and "y S
Assess their ability to interpret
and explain the authors'
intentions and messages.




analyse the
rhetoric aspects
and techniques
used in the prose
of st and

ol 2aal (Uys,v,0)
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present their analyses to the
class.

In groups, learners use a
provided comprehensive list of
themes found in b sisll and
ol aaal's prose to create theme

maps that visually represent how

these themes are developed and
interconnected throughout the
texts.

Learners present their theme
maps to the class and explain
the significance of each theme.
In groups, learners carry out
discussions to compare the
themes and purposes of

b sdal's "Bl and U:\A\ deal's

"y A" with other works of
Arabic literature.

In groups, learners use excerpts
from b slésall and gel 2aal's
prose to identify rhetorical
devices and techniques.
Learners annotate the text,
highlighting these devices and
discuss their functions and
effects. Learners share their
findings with the class.

In a class project, learners
research the historical and
cultural context of s séill and
Ol 2aal's time. Learners explore
the influences on their writing,
political and social environment,
and the significance of their

contributions to Arabic literature.

Learners create presentations
that connect the rhetorical
aspects of their prose to the
broader cultural and historical
context.

Evaluate learners' theme maps
for accuracy, clarity, and depth
of analysis. Assess their ability
to visually represent and
explain the central themes
and their significance within
the texts.

Assess learners’ written essays
comparing the themes and
purposes of hsliill's "Gl
and ol aeal's "saly " with
other works of Arabic
literature. Assess their ability to
conduct comparative analyses
and articulate the similarities
and differences in thematic
approaches.

Assess learners' annotated
texts to evaluate their ability to
identify and explain rhetorical
devices and literary
techniques in sl and

ol 2aal's prose. Focus on
accuracy and clarity of their
annotations.

Evaluate learners' essays on
the rhetorical aspects of
bt and ol 2eal's prose,
focusing on their ability to
analyse and explain the
function and significance of
rhetorical devices. Provide
feedback on the clarity,
coherence, and depth of their
analysis.

Assess learners' presentations
on the historical and cultural
context of s stiall and  2eal
oml's works. Focus on their
ability to connect rhetorical
aspects to the broader cultural
and historical background, as
well as the clarity and
effectiveness of their
presentations.
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Topic 16. Morphology Il

Duration: 6 Periods

Competency: The learner identifies and uses attributive adjectives (Al-nasab) in Arabic
language within various contexts.

Adliie Bl A Lgadding o 4 ) A2l b (andll) dpda ol claall o alrid) i jey 1436 gida gal) 35LESY)
Attributive Adjective —-i (Al-nasab)

Learning Outcomes
The learner should be able to:

a) understand the importance
of )
(lineage/attribution), its
linguistic significance and
how it shapes identity and
communication within
different contexts. (u,s,v,a)

b) analyse the rules of
attributive adjectives 2! )
(<=l and the changes in
their forms when
attributing to different
names (el die aw¥l juad),

Suggested Learning
Activities

a)

a)

In a class discussion,
learners share their
knowledge and
understanding of the
cultural, social, and linguistic
significance of «wdll in
Arabic society. Learners
present the impact of
lineage on identity and
communication, using
historical and contemporary
examples.

In groups, learners use case
studies provided that
highlight the role of «will in
various cultural and social
contexts. Learners analyse
these cases and identify the
significance of lineage in
each scenario.

Learners discuss how <l
influences interactions and
relationships; and present
their findings to the class.

In a role-play activity,
learners take on the roles of
individuals from different
backgrounds and discuss
their lineage. Learners listen
to storytelling to highlight
the impact of «ill on their
identities and social
interactions.

In a workshop, learners
respond to probing
questions introducing them
to the rules of e ) cadll
(== and how to modify
forms appropriately. They
use visual aids and

(6 periods)

Sample Assessment
Strategies

a)

Observe learners'
participation in the class
discussion on the
importance of il Focus
on their ability to articulate
the cultural, social, and
linguistic significance of
lineage and provide relevant
examples and feedback on
their contributions.

b) Converse with learners

making analysis reports on
the provided case studies.
Focus on their ability to
identify and explain the
significance of lineage in
each scenario.

Evaluate learners' role-play
performances for accuracy
and empathy in portraying
individuals from different
backgrounds. Focus on their
ability to highlight the
impact of lineage on
identity and social
interactions.

Observe learners
participation in the
grammar explanation
workshop. Focus on their
ability to understand and
apply the rules of «will and
modify forms accurately.
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tribes and places ( <l examples provided to them  b) Converse with learners
Slaldl g JsLal) (u, s, v, a) to illustrate the changes in using probing questions
form when attributing <dll that relate to the rules of
to different names, tribes, ],
and places. c) Assess the group
b) Learners use a list of names presentations. Evaluate
of tribes, places, and learners’ ability to apply the
countries to contract «ill, il ac) 8 Focus on
c) Insmall groups, learners accuracy and clarity then
modify the names provided give feedback.
according to the il ae| &
They analyse the names,
apply the rules, and create a
presentation explaining
their constructions.

c) develop the ability to a) Ingroups, learners use alist | a) Assess learners' ability to
construct and use (will) of names provided to them construct using sentences
lineage terms accurately in to construct sentences —waill focusing on

. using <l accurately. grammatical accuracy and
various contexts. (U, s, v, a) \ ’ /
b) In a peer review session, correct usage of il

learners share and explain
their sentences and present
to the class.

Provide timely feedback on
their sentence construction
skills and areas for

Learners write short stories or
descriptive paragraphs that b
include multiple instances of

—adll, Learners use il

creatively and accurately within
their writing. Learners share

their work with the class and
discuss how they incorporated

the wwdll,

improvement.

Evaluate the quality of

feedback given during peer

review sessions. Assess
learners' ability to identify
correct sentences and
incorporate suggestions
into their revisions. Provide
feedback on their
collaborative skills and
understanding of
grammatical concepts.

C) Assess learners' creative
writing assignments for
accurate and creative use of
il Assess learners' ability
to incorporate grammatical
forms seamlessly. Focus on
clarity, coherence, and
effectiveness of their writing.

=
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Topic 17. The Play 4 )

Duration: 48 Periods

Competency: The learner analyses the themes, characteristics, and viewpoints of the play on
the current lifestyle of Arab people to demonstrate an appreciation of its cultural and social

relevance.

4o gua gall BoliSll; gl Jf g Lguaibuad 5 Lgile gun 9 Jalat g A poual) agd Ao (i pald () galaiall (198 ¢
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Zaid bin Harith &\~ (2 1) By Dr Muhammad bin Sa’d Al Dabla

Learning Outcomes

The learner should be

able to:

a) analyse the
themes developed
in the play, to gain
insight into the
overarching
messages and
finer details of the
narrative. (u,s,v,a)

S e umsall JIa)
(o L sk o3
(on el

b) Analyse the
characteristics and
motivations of the
key characters in
the play,
understanding
their roles and
how their

Suggested Learning Activities

a) Inaworkshop setting, learners use
scripts to read selected scenes from
the play and identify the main themes
and sub-themes.

b) Learners create thematic maps that
visually represent the relationships
between the themes and sub-themes.
They present their maps to the class,
explaining the overarching messages
and finer details of the narrative.

C) Ingroups, learners use a list of possible
themes and match each theme with
relevant scenes or quotes from the
play. They work in pairs to discuss their
choices and explain how the identified
themes are developed throughout the
play.

d) Insmall groups, learners analyse
specific assigned themes or sub-
themes, find supporting evidence from
the play, and create a presentation to
explain its significance within the
narrative.

a) Inaworkshop setting, learners analyse
the characteristics and motivations of
key characters in the play. They use a
character analysis worksheets
provided. Identify each character's
traits, intentions, and how they drive
the story forward. They work in pairs to
discuss their findings.

b) In arole-play activity, learners take on
the roles of different characters from

Sample Assessment
Strategies

a) Converse with learners to
establish their
understanding of
thematic maps and ability
to identify and visually
represent the main
themes and sub-themes
in the play. focusing on:

i.accuracy,

ii. clarity,

ii. depth of analysis and

iv. provide feedback on their

thematic analysis skills.

b) Observe learners and look
out for their collaborative
skill as they search and
explain the significance of
specific themes or sub-
themes within the
narrative.

C) critique learners' written
reports on the theme of
the play, and look out for:

i. developing themes

ii. connecting themes with

specific scenes or quotes.

a) Converse with learners in
their role-play
performances. Measure
their ability to explore and
convey the characters'
motivations and
intentions. Focus on:

i) accuracy,
i) clarity,
iii) coherence and




intentions drive
the story forward.
Arabic (u,s,v,a)

c) analysethe
figurative styles
used in the play
and justify the use
of specific
structures. (u, s)

ARABIC LANGUAGE SYLLABUS

the play. They prepare and conduct an
"interview" with their character,
exploring their motivations, intentions,
and actions. This helps learners delve
deeper into the characters'
perspectives.

In groups, learners write an analysis of
a character's motivations and how they
influence the plot. They use evidence
from the text to support their analysis,
focusing on how the character's
intentions drive the story forward. After
writing, they share their analyses in
small groups.

In groups, learners use selected
passages from the play to annotate the
text, identifying various figurative
styles.

in small groups, learners discuss their
findings, focusing on how these
figurative styles impact the reader and
why the author might have used them.
In groups, learners write essays
analysing the use of figurative styles in
specific scenes or acts of the play. They
focus on the dramatic techniques
employed to evoke emotions, the
author's perspective, and the cultural
and historical significance of the text.
They justify the use of specific linguistic
structures and explain how these
choices contribute to the overall
impact of the play.

In a role-play, learners perform selected
scenes from the play, emphasising the
use of figurative language.

In groups, learners discuss how the
figurative styles influence their
interpretation, emotional, dramatic
impact and performance of the text.

iv) provide feedback.

b) observe learners and look

o

out for:
i) creativity,
ii) collaboration and
iii) motivation
iv) as they explain
characters' traits,
intentions, and their
impact on the plot.
Appraise learners' writing
ability to use evidence
from the text to support
their analysis of a
character's motivations
and their influence on the
plot.
Converse with learners
while evaluating their
ability to explain various
figurative styles. Looking
out for:

i) accuracy,
ii) clarity and
iii) coherence.

b) Observe learners' role-

play performances about
the play as they interpret
and discuss figurative and
rhetorical language. Look
out for creativity and
collaboration.

Appraise learners' written
essays about specific
scenes of the play, look
out for correct use of
figurative styles and
rhetorical analysis.
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Senior Six Term Three
The Novel L5,

Duration: 48 Periods

Competency: The learner analyses the play, its themes, characteristics, and viewpoints on the
current lifestyle of Arab people, demonstrates an appreciation of its cultural and social relevance.
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Learning Outcomes Suggested Learning Activities

The learner should be able

to:

a) analysethe a) Inaworkshop setting, learners
problems of analyse selected passages from

the novel "4dl&ll AlSis" They
identify the primary societal
issues such as poverty,
corruption, and egoism. They
work in groups to create thematic
maps that visually represent
these themes and their
implications on culture and
society.

b) Ina class discussion, learners
debate on the societal issues
presented in the novel and their
impact on society.

c) Ingroups, learners use case
studies or articles provided to
them on similar societal issues in
different contexts. They compare
these with the issues presented
in the novel and analyse the
similarities and differences. They
present their findings to the class.

b) analyse the causes a) Inaworkshop setting, learners
and effects of analyse the root causes of the
societal problems highlighted in
the novel. They use visual aids
and charts provided to them to
help them map out the causes
and effects of issues such as
poverty, corruption, and egoism.
They work in groups to create
detailed charts and discuss their
findings.

b) Ina class discussion, learners
discuss how contemporary issues

civilisation and the
universal themes in

the novel " ;s
(:uls.d\ MS...".';A)” (u,s,v,a)

societal problems in
the novel. (u, s, v, a)

Sample Assessment Strategies

Interact with learners as they
use thematic maps to identify
and represent primary societal
issues and their implications.
Looking out for:

i) accuracy,
i) clarity and
i) coherence.

Observe learners' participation
in the class discussion and
debate. Evaluate their ability to
articulate and support their
arguments using evidence
from the novel.

Appraise learners' comparative
analysis reports on the novel.
Look out for their ability to
draw meaningful comparisons
between the societal issues in
the novel and those in
different contexts.

Converse with learners' as they
identify and map out the
causes and effects of societal
problems from the charts.
Look out for accuracy and
clarity.

Observe learners as they role-
play about a specific scene
from the novel look out for:

i) creativity,

i) collaboration,

i) critical thinking and
iv) empathy.




compare cultural
practices in the
novel to their own
society and illustrate
the advantages of
co-existing formal
education with
cultural practices. (u,
5, V, )
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shape and influence cultural
practices.

In groups, learners role-play
activities depicting the impact of
societal problems on different
aspects of culture.

In groups, learners write essays
analysing the causes and effects
of societal problems highlighted
in the novel. They focus on how
these issues influence cultural
practices and development.
Learners present their essays to
the class and get useful feedback.
In groups, learners use a
framework provided to them to
compare the cultural practices
depicted in the novel with those
in their own society. They work in
groups to create comparison
charts that highlight similarities
and differences.

Learners present their findings to
the class

In a panel discussion, learners
debate the benefits of integrating
formal education with traditional
cultural practices. They take on
different roles, such as educators,
cultural practitioners, and
policymakers, to discuss the
advantages and challenges of
this integration.

In groups, learners write reflective
essays on the integration of
formal education with cultural
practices. They use examples
from the novel and their own
society to illustrate the
advantages of this approach.
Learners share their essays with
the class and engage in
discussions about their
reflections.

c) Judge learners' essays about
the causes and effects of
societal problems as depicted
from specific scenes from the
novel. Look out for coherence
and depth of analysis.

a. Interact with learners as they
draw meaningful comparisons
between cultural practices
and their impact on
development from the novel.
Look out for:

i) accuracy,
ii) clarity and
iii) coherence.

b. Observe learners' participation

in the panel discussion.
Evaluate their ability to
articulate and support their
arguments, consider diverse
perspectives, and engage in
constructive debate. Look out
for:

i) critical thinking,
i) collaboration and
i) creativity.

c. Critique learners' reflective
essays about integration of
formal education with cultural
practices and discuss the
benefits using examples from
the novel and their own
society. Look out for:

i) clarity,
i) coherence and
ii) iii. depth of reflection.
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3.1 Assessing the New Expectations for Learning

This Advanced Secondary Curriculum sets new expectations for learning, with a shift from
Objectives to Learning Outcomes that focus mainly on the application of knowledge and
deeper learning that leads to the acquisition of skills. These Learning Outcomes require a
different approach to assessment. The “Learning Outcomes”in the syllabi are set out in terms of
Knowledge, Understanding, Skills, Values and Attitudes. This is what is referred to by the letters
k,u sv&a.

It is not possible to assess values and attitudes in the same way as knowledge, understanding,
and skills because they are more personal and variable, and are long-term aspirations. This does
not mean that values and attitudes are not important or cannot be assessed. They too can be
assessed but not easily done through tests and examinations. Values and attitudes can be
assessed over a period of time through observing and having interactions with the learner.

To assess knowledge and its application, understanding, and skills, we need to look for different
things. Knowledge can be assessed to some extent through written tests, but the assessment
of skills, application of what is learnt, and deeper understanding requires different approaches.
Because of this, the role of the teacher in assessment becomes much more important. This
section focuses on knowledge, understanding, and skills.

3.2 Formative Assessment

In this curriculum, the teacher’s role in assessment is not only to write tests for the learner but
also to make a professional judgment about the learner’s learning during the teaching and
learning process. The professional judgment is about how far the learner achieves the Learning
Outcomes that are set out in this syllabus. To make these judgments the teacher needs to look
at how well the learner is performing in terms of each Learning Outcome.

The formative assessment opportunities occur in three forms. They can be done through:

e Observation: watching learners working (good for assessing skills, values and attitudes)

e Conversation: asking questions and talking to learners (good for assessing knowledge
and understanding)

e Product: appraising the learner’s work (writing, reports, translations, calculations,
presentations, maps, diagrams, models, drawings, paintings etc.). In this context, a
"oroduct”is seen as something physical and permanent that the teacher can keep and
look at.
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When all the three are used, the information from any one can be checked against the other
two forms of assessment opportunity (e.g., evidence from “observation” can be checked against
evidence from “conversation”and “product”). This is often referred to as “triangulation”

Observation

Triangulation

Product Conversation

3.3 Generic Skills

The generic skills have been built into the syllabuses and are part of the learning outcomes. It is
therefore not necessary to assess them separately. It is the increasingly complex context of the
subject content that provides progression in the generic skills, and so they are assessed as part
of the subject learning outcomes.

3.4 Values/Attitudes

It is not possible to assess values and attitudes in the same way as knowledge, understanding
and skills because they are more personal and variable and are long-term aspirations. This does
not mean that attitudes are not important. It means that we must value things that we cannot
easily assess through tests and examination. However, values and attitudes can be assessed over
a long period of time through observing and interactions.

3.5 Examinations

There will be only one school based summative assessment at the end of the year. There will no
longer be examinations or tests set at the beginning and end of every term. Instead, there will
be a summing up of on-going teacher assessments made in the context of learning through
activities of integration assessment. The learner will also be subjected to the end of cycle
assessment for certification. Details on the end of cycle assessment are provided in the
assessment guidelines document.
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Glossary of Key Terms

Term

Competency curriculum

Differentiation

Formative assessment

Generic skills

Inclusion

Learning outcome

Process skill

Sample assessment activity

Suggested learning activity

Definition

One in which learners develop the ability to apply their learning with
confidence in a range of situations.

The design or adaptation of learning experiences to suit an
individual learner’s needs, strengths, preferences, and abilities.

The process of judging a learner’s performance, by interpreting the
responses to tasks, in order to gauge progress and inform
subsequent learning steps.

Skills which are deployed in all subjects, and enhance the learning
of those subjects. These skills also equip young people for work and
for life.

An approach to planning learning experiences which allows each
student to feel confident, respected, safe, and equipped to learn at
his or her full potential.

A statement which specifies what the learner should know,
understand, or be able to do within a particular aspect of a subject.

A capability acquired by following the programme of study in a
particular learning area; enables a learner to apply the knowledge
and understanding of the learning area.

An activity which gives a learner the opportunity to show the
extent to which s/he has achieved the learning outcomes. This is
usually part of the normal teaching and learning process, and not
something extra at the end of a topic.

An aspect of the normal teaching and learning process that will
enable a formative assessment to be made.
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